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USES OF LANGUAGE, AND SYNTAX AND RHETORIC OF THE SENTENCE.
ALL OF THE ITEMS IN THE POOL WERE ADMINISTERED TO .
EXPERIMENTAL AND CONTROL GROUPS, AND THE RESULTS COMFARED ‘
WITH RESULTS OF A CRITERION TEST (A FEW REPRESENTATIVE ITEMS
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Chapter I
STATEMENT OF THE PROBLEM

Traditional methods of curriculum evaluation, based on
test technology and the use of the experimental method, are
no longer considered the only or uhe best methoeds, Forehand
(1964) avers that the experimental curriculum cannot be treated
as a unitary or independent variable, ani fufther, attempte to
define a control group that differs only with respect to the
"central innovative idea" of the experimental curriculum, 1is
difficult, Forehand suggests that a number of new strategies
need to be considered and empirically investigated

Heath (1962) is in general agreement with Forehand, but
perhaps for a different reason, He states that in the =valuation
of new'curricula the evaluator can be 1egit1mete1y concefned
with many types of inquiry. But one question, often asked
and inherently unanswerable, 1is "Which curriculum, the old or
new, is better?” Heath's argument is that the usual eriterion
instruments used in a study designed to answer that question
are usually designed to measure ac.levement in only one of the
curricula. One cf the curricula wi.l surely look superior on
the basis of such a comparison. Heath's arguments suggest
the development of new approaches to the evaluation and testing

of curricula,




Cronbach (1963) has suggested the use of item analysls data
as one new approach to curriculum evaluation, Rather than to
administer a usual criterion test composed'of the same sample
of items fo a large pool of students, he has suggested that a
large pool of items be written from whieh relatively small
samples may be drawn and admihiptered to different samples of
students, In the latter instance the curriculum evaluator has
some informa%ion on a wide range of ltem Cypes £rom the entlre
pool and by complling information un ltem difficulty and ltem
correlations could identify those elements of the curriculum
which need revision, _

Since the advent of the Nebraska University Curriculum
Development Center (referred to hereafter as the Curriculum
Center) 1n 196; énd the subsequent development of a K ~ 12
English curriculum, the Curriculum Center has been involved
with the evaluation of its product. ‘''he avallabllity of the
materials of the Curriculum Center and the use of students in
the try-out population as subjects made it possible to ¢ry a
new approach to curriculum evaluation. The approach set down

by Cronbach seemed to have merit,

Purpoae

The purpose of this investigatilon was to explore the
feasibility of using an item analysis approach in evaluating

new curricula. This approach presumes that "adequate" pools of
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items can ‘be established for particular units of the new
,Engliah curriculum,at the ninth~grade level. The means of
comparison w111 be the contraating of 1tem data collected by
use of a "usual" criterion test composed of a 11m1ted nuMber |

ef itemg with 1tem data aecured for a relatively large pool of

ltems administered a few at a time to each student.

vacvicwiof Litcroturc_ 

The Curriculum Center has received considerable financial
support since 1ts inception in 1961. It was 1n1t1ated by
_monies‘from the Weods Charitable Fund and The University of
Nebraska, and later received fﬁnds_rrcmfthéru,»s. Office of
'Education, It 1§'one'of thefcurriculom;centerain the nation
which is attempting Vo 8cG down*a serieé of comprehensive o
courses of study which will 1ntegrate 1nto an cverall—structure.
The PiagetéBruner views have. greatly 1nf1uenced the ‘s¢tructure
of the new English curriculum at the Uhivercityoof Nebraska.
The aim of the Nebraska Curriculum Center'aS*stated-in‘thei |
proposal 18 that of "creaeing a gystematic program in (English)
composition « o o (that would) lead the student, ‘step by step,
‘to a competene knowledgc of prose discourse and a mastery of
its resources.“ At thia 5bage the ocurriculum is not consldered
to be a finél product The directora of the CQnter are
attempting to evaluate their cfrorta in a variety of ways, and

through these evaluations modify the curriculum towards a

relatively final state.




Cne means of evaluation has been the teachers' reactions

to the materials through their experienee with them. 'TheSe
reactiona and the oorrelated recommsndationa have been useful'\
guides o revision, but do not conutitute a powerfui check B
on the erficiency of the program‘ At thia Juncture more
objective teohniques of evaluation have been 1n1t1ated. qu
example, a longlitudinal study pf the syntax and,content of
children's compositions (grades 27— 6)'1s’nowfbeing'eonducted
by one of the members bf the,curriculum,center. - The study
reported here will be done using'selected»uhifiwa the ninth
grade curriculum, Otheru'will follow depending on the outcome
of these feasibility 1nvestigations. , S o
Concurrent to the efforts of the curriculum centers to
evolve niore effective courses of study, and ;n;factxst&mplatgdy
by their need to establish maans»forﬂeffective evaluation of.
their produeiﬁ»a 1oose1y-arranged sreup or heraona uha might
‘b@ called currieulum.evaluators have debated the several alter-

native routes to the problem.v In part, the viewa of Forehand,

Heath, and Cravbach have prevtaualy been cited..,An elabpration'

of their views will follow. = . o N |
- The major aggumanya for conbidering1soﬁe_new apprbaches .
to curriculum evaluation ratherthan the usual "experimental"
eurriculum versus the "control" curriculum were that: .
(1) The experimental curriculum cannot be treated as a

| unitavy 1ndependen§ variable; there are too many variables |
“within that variable to make this aasumption (Forehaﬁé, 1964).
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(2) It is nearly impossible to:define a control group
which differs only with réspect %o‘thew“central innovative
idea" of the experimental curriculum (Foreﬁand, 1964),

(3) A teast designed to determine the effectiveness of
curricula must of necesslty favor (ve based on the objectives
of) either the "old" or the "new" curricula, Therefore, it 1is
~ 3mpossible to answer the questlon of."which 1g_beeter" (Heath,
1962). R - _

(W) ;Theseequrimental-eontrol-comparisons»qften_resﬁlt
in average test score differences which are quite small
relative to the wide differences among and withln classes
~ taking the aame.cburses (Crombach,'1963).'

- (5) omiy present versions of the ourricula are compared;
‘extensive efforts to bolster the'”1nfer1§r"~curriculum,may__
result in a new "winner" (Cronbach, 1963). B

(6) Attempts to eQuate»the classes assoclated wlth the
different curricular patterns are almost never,successful. |
The teacher(s) and group(s) using the "experimental" curriculum
will typicallyfput~forth greater effort thus contaminating
~ the results with factors other than the several that are part
of the new curriculum (Cronbach, 1963; Forehand, io64), 2

The above arguments suggest some shifts in attacking the
preblem»of,curriculum evaluation,»but they do not suggest that
eurricular»patterns should no longer be qompared. Bather,-the
questions askéd should be, "What are the attainments which

result from.the new curriculum?” "What attainments assoclated

with old eurriculum are not aasociated with the new curriculum?"
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The ktnds of ques@iona asiked in the latter 1nstance do not depend
‘,,°n a single tese 1natrumont with but a single total acore %o
be uaed as the critericn measure, These qpestiona suggest a
more analytical approach to the problem of evaluation 1nv01v1ng
a number of snbntests and scales with mnltiple comparisons
resulting. |

Persuing this line of reasoning, some of the new approaehes
augg»sted 1n evaluating curricula follow below: |

| (1) Elementa of the curriculum may be 1solated for study.

One examp:a cited would be that the attitudes of the teachera of
%the new curriculum could be aaaesaed and related to student
performance. - Or the efraets of special teacher training proogram
on the use of new materials could be related to'psrfbrmance
(Forehand, 1964; Cronbach, 1962). |

(2)' Descriptive data of the performances of the samples
of students taking the new materials should provide valuable
information for the currieulum.developer (Cronbach, 1963;
‘Forehand, 196#, Walbesser, 1963) ‘Any number of observatlons,
tests, and scales could be employed to determine the effective-
ness of the elements of a new curriculum.ﬂ For example, certain
. pehaviors could be assessed at aeveral points during the school
year and the results plotted graphiaally against the 1ntroduct1on
of curriculum elements., The use of item data as was suggeated

by Cronbach and as will be employed in this study 1is another

exampla.
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(4) Observations of the interactions of teachers with
puplls may provide some uééfu1<1nformation'for the curriéulum‘
developer (Forehand, 1964), This technique pfpvidesva check
on the teacher's use'of the materials and 1deas of the curriculum
developer,_ o o | | | |

| (5) Small scale studies of alternative versibns of tﬁ»
same course may yield much more useful inforration than field
trials (Cronbach, 1963). The point of this method is to |
reduce the numbers of differences in treatments to be controlled
and to provide feed-back to the developer before the course
materials become static,

(6) The devclopment of new test instruments has been
suggested (Heath, 1962), Heath's (1964) instrument designed
to test cognitive preferences and the "Tab Test" of Glaser,
Demrin, and Gardner (1964) are examples of kinds of instruments

which differ‘frgm the usual eyaluation instruments,

Objectives

The obJjectives of this investigation are listed below,

(1) Many published and unpublished instruments purport
to measure outcomes of English or language art courses. One
purpose of.this study 1s'to examine these linstruments to
determine which are most useful for measuring the outcomes of
the new English curriculum, and at what grade levels they are

most useful,
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(2)ﬁ A pool of items will be developed for‘each of three
units of ninth-grade material (Satire, Uses of Language, and
Syntax and Rhetoric of thé Sentence have heen selected),

(3) Using'the pools of items developed as per thé second
objective, the item data for the entire pools administered a
few at a time to large samples of students will be compared

with the results of a usual criterion test (a few representative

items given to a relatively large sample'of students).




Chapter II
PROCEDURES

Procedures for the First Objective

The primary sources of tests of English were obtained
from Buros's Fifth Mental Measurements Yearbcok and Tests _g.j_a_
Jﬁgygg. Esch of the test companies who advertised English tests
was contacted and spécimen test seté were secured, In addition,
companies who publish Engl;gh tests and supplementary materials
were contacted if there was a chance that tanelr authors may |
have produced sets of items to be used with that particular
text or for gpecific units within,

As the materials arrivedAtwo persons with training in the
new English curriculum as developed by the Curriculum Center
evaluated the tests relative to their appropriateness for
agsessing the effectiveness of ﬁhe Nébraska English eurrieu}um.
Reports were written which included the title of the test, a
statement.pf the test format, a descriptiqg»or the areas assessed,
and a statement of the appropriateness of the test for use with
the Nebraska English program,

After the majority of reports were completed the writer,
the co-directors of the Curriculum Center, and the”evaluators
met to discuss the accuracy of the reports, and to 4deﬁ€iry

any partiéularly promising instruments. A report of the results
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of those instruments and items which are promising and a listing
of those materials which were not considered useful will be made

in the results section.

Procedures for the Second Objective

The three units selected from the ninth-grade curriculum
for inclusion in this study were Satire (literature), Uses of

Language (languege), and Syntax and Rhetoric of the Sentance

(composition), The pools of items for each unit were constructed

by & research assistant with training in the Nebraska English
curriculum and some special instruction in item writing. She
was Instructed to write items which would represent the major
outcomes of each of the units, and for the items to be written
as simply as possible, It was hoped that these instructions
would yield a number of itema that would be so easy for those
wirc have had the urit that they could be labeled mastery items,

After a preliminary list bf items was developed by the
item writsv, teachers in the try-out schools for the ninth-grade
curriculum and personnel in the Curriculum Center reacted tc the
items in térmu of their repreaentntivénasn and their clarity.
The preliminary list was then rewritten with some deletions aﬁé |
additions, and thé reacticns of these paraona'were agéin sought
until the final list of items for emch unit was completed,

At this point the items ahéuld have been tried cut in the
ninth-grade classrooms in one of the Curriculum Conter's |

cooperating schools to gain some additional information as to
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the clarity and diffiéulty level of the items, This step was

omitted because in several inatanees the cooperating schools

were teaching or were about to teach the unit under considera- :

tion, and 1f the study was to be completed this year the items
mast be administered at a given time, It should be'obvious
that item data collected during a try-out phase would not be
used in the typical manner, but would have served pnly as a
check on item ambiguity and clarity., However, some extremely
¢ifficult items may have been revised had this precaution ﬁeen
possible, |

The procedural phase of the second objective reéulted in
eighty-our nmultiple choice items for the unit on Syntax and
Rhetoric of the Sentence, elghty-three items for the unit on
Uses of lLanguage, and sixty-four ltems for the_unit on Satiré
with a total pool of 231 items, |

Procedures for the Third Objective

During the time that the pools of items were belng
developed, the schools cooperating with\the Curriculum Center
were conbacted to determine the extent of theilr particlipation
in the Nebraska English program, Those¢ schools which were
involved in ninth-grade programs were asked to participate
in this stuGy by sernding a schedule of the units they planned
to teach during the school year, The goal was Tour rgndom
samples of one-hundred students each for each unit., Some of

the students served as subjects for all three units when theilr

unit schedule was favérébie.
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Of the four random samplea; two were teated prior to
being expoaed to-th% units and ﬁno were tested after they were .
taught the unit. One of the:aamplea (a) résponded to the entire
pool of items by Laking ten to fifteen items selected at random
for each student before exposure to the unit, The second ﬂample'
(B) vesponded to the same pool of items rdministered in the same
manner after exposure tc the unit, The third sample (C) responded
to a small number of items selected from the pool of items to be
representative of‘the unit (the usual criterion test approach)
before exposure to the unit. Finally, the fourth sample (D)
responded to tha'same identical items as the C group only after
‘exposure to the unit, Thisg general process of data collection
was followed for each of the units with the following exceptions,

For the unit or. Satire it was necesaary to use elghth-grade
students for the pre-test data (groups A and C), By the time
the test ivems on Satire were in finished form all the ninth-
grade students who were involved in the new English curriculum
had been exposed to the unit. As this occurred toward the end
of the achool year the writer can find little problem in this
modification, The eighth-grade students selected were deliberately
taken from the same schools that were invoived in the post-teating
situation. |

Table 1 shows the schools involved in the study, the
number of students in each condition from which the final 100
subjects we;e drawn st random, and the condition to which each

school was assigned. Several differenc2s in the research

methodology need to be discussed at this point,
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~ The administration began with the items on the unit of
Syntax and Rhetoric of the Sentencé, But the completion of the
sdministration at that point was impospible because of the
 different schedules for teaching the units. 1In the earlier
stages of cpliecting the data the writer tried to re-administer
the items 1n»theubbatateat position to those schools who partici-
pated in the'pré-teating. Thus Arbor Helghts Junior High in
Omaha is in bothlteat positions under the‘heading Criterion
Test on the Table, The stme 1s true of York Junior High under
tha heading Sampling»or Jtem Poel on the Table, It wdﬁld seem
that comparison of gains by the same students as compared with
gains by two difrereﬁt samples of students would prove to be of
interect., These data will be resported in the Chapter on results,

It should also be noted that there are only 67 students

instead of 100 or more in the Posﬁembst position under the
heading Criterion Test for thg unit on Syntax and Rhetorilec of
the Sentencé. One teacher which had planned to teach th. unit
toward the end of the school year simply ran out of time; it
was not possible at that point to make arrangements for a
replacement school,

 Finally, since the point of the comparisons was to be
between thq usual criterion test technique and the sampling of
item pool method, for the units of Satire and Uses of Language
an effort was made to administer approximately half the class
the criterion est and the other half the sampling of item pool
tests. This technidﬁe should result in less variation among the

subjects for the comparisons of import, Thus in Table 1 one
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TABLE 1

THE SAMPLING SCHEME BY UNIT
" “AND TESTING POSITION

 SATIRE
Sampling of Item FPool - Critexion Test
Pre-Test éA) - N Pre-Test ic)

Evere S Laneoln Te Bverett Bth, Lincoln

Irving 8th, Lincoln 128- ~ Irving 8th, Lincoln
| Post-Test ;n) N Post-Test in)

Everett, Lincoln T2 Everett, Lincoln

gGrand Island | 23 Grand Island

Irving, Linecoln '@g Irving, Lincoln

SYNTAX AND RHETORIC OF THE SENTENCE
Sampling of Item Puol o Criterion Teast

Pre~Test iA! N ~ Pre=Tast (C
Irving, Lincoln 2 - Arbor Helghts, "&mha

York Ig?.’

Post-~Tesat iBg N ~ Post~Teat iD)
Fverett, Lincoln 103 Cverett, Lincoln

Repeat Test N Repeat Teat
Yorl ' | B2 Arbor Helghts, Omaha

USES OF LANGUAGE
Sampling of Item Pool Criterion Test

Pre-Test {A; N Pre~-Test QGB
George Worris, ha 26 George Norris, ha
Grand Island %8 Grand Isiand ,

Post-Test ;E‘, N Post-Test iD[
Everett, Lincoln Bo Everett, Lincoln

- Irving, Lincoln 49 Irving, Lincoln

York 5% York

Heae= Huae

\w'?'lz oj= a Y=

Shomar= Baw=
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will note that the namea of the'aamé'aﬁhools»appear in the A
" and ¢ positions and also in the B and D pasitiopa of the Table
of those two units (Satire and Uses of Langﬁase).
The statistical analysis of Ghe vesults will be the item
difficulties for each sample, the 1tem éirfieulties for the
two samples of each testing method eombined, the phl coerficient
~ for.the two'samplea of each testing method,‘and finally, test'
' data inoluding "t" test comparizons of the pre- and post-test

groups who took the criterion test.




' Chapter III

The reaults reporﬁed herein uill ve preaented in the aame o

sequence as the obaactivea.

* Evaluation of Available English Test Instruments

 English tests were evaluated relative to their usefulness
for assessing the outcomes of the Nebraska English program.
The purpose of this phase of the study was to locate tests
which would be especially useful for the new curriculum at the
ninth-grgdeqlevel. However, test materials at other grade-levels

were also;ueoured and evaluated,

Tests of valhe

Following are rather brief summaries of those tests which
seemed to hold some promise for evaluating the new curriculums
m 1, Tests for Adventures in Reading, Chicago: Harcourt,
Brace, & World, Inc,, 1963,

Tests are based on,aelectiohafin Adventures in Reading,

. Laureate Edition, Most of the ltems and units test‘one's
ability to memorize factualbknowledge. The section that seems

- to have value in assessing the new English currioculum is
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Qntitled,_"The»Epie Talee?‘ ggg.desaex-is-the[tale,onﬂwhich
the assespment 1a’based.v Th¢r9.gre twb aeétibnbfor k1nda.of-hf
tests used, B o | |
a). The first aeetion is entitleu, "Underatanding
the selection." The items in this sectlon are four response,~ |
' ~mu1t1p1e-choice 1tems which are baaed on recall of 1noidents, .
| names, and places, Following is an example' - ,
"When Odysseus and his men entered the cyclopa',
cave, %hev found that |
a, he was 1n great pain
b. a feast wes raady in thelir honor
c. a message awaited»them |
d, ‘he was not there.“ip.iss. . R
~ b). The second section 1s entitled, "sppreciating
characterization in the epic." The same kind of items are =
used to test understanding of theAcharhoteé. Following 1s an
example: | o R o
"which deaeription doee-nbt fit Odyssceus? He is
a. considerate but determined
k. vain_and,inelined to boast
 ¢. self-reliant and inventive
d. meek and quiet.” p. 98
Both sections contain items that are useful in teating the
Eplc Unit as taught‘tn ninth-grade students 1n the new English

curriculum,

e e s R L B el
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2, Ullman-Clark Test on Classical References and Allusions.
Iowa City: Bureau of Educational Research and Service, 1928,

Some of the'itemnvare directed to the Odyssey and would
thevefore be appropriate to use for the E  Unit at the ninth-
grade level, The items are five response, multiple-ahaice~aty1e
and are based on highly factual 1ntormation. B

3. Iowa Tests of Educational Development, Chicago:
Selence Resecarch Associates, 1960.' S

A general test of educational change presented in multiple-
choice fdrmat. Three ssctions pertain to Engliih; The'first

appropriate section is entitled, "Correctness and Appropriateness

| of Expression;" and has as its purpose the aaaeuaﬁent'of one's
| ;bility to identify poor writing, inappropriate choice of words,
faulty uehtence structure, and careless organization, The
spelling portion of thié unit is not appropriate for the Nebraska
English curriculum, but the remainder is, .

The second seection on Epglish is, "Ability to Interpret
Literary Materials," It oconsists of items over two selections
of poetry and seven selections of prose, Although the skills
assessed by this unit are not related to a specific unit the

objectives underlying the test are clearly congruent’with the

Nebraska English curriculum,
The final section on English is, "General Vocabulary,"
Since the words are given out of context this kind of veaaﬁulary

tesat would'be meaningleas for the Nebraska English currlculum.
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4, Step Communication's Skills Tests (Reading, Writing,
and Listening). Princeton: Educational Testing Service, 1956,

‘There are three saatioha; one to cover each of the basic
communication skills of reading, writing, and liateﬁing; - The
items are multiple-choice, |

of the;e_aectiona the one on writing is appropriate for
the Unit on Syntax and Rhetoric. of the Sentence at the ninth-
grade level of the Nebraska Enélisb curriculum, In this test
the student is required to choose correct sentences for the |
contexts of given paragraphs., There 1s emphagiafon clarity and
revisions, The students are required to rindptlawa in given
paragraphs, The test 1s well done, and can be purchased

separately from the remainder of the battery.

Tests of Little Value

’The ma jority of the tests evaluated are of littié‘value
in aaseseing the erfectivenesa of the Nebraska vng:l.:\.sh curriculum,
The ma jor difrerenees betneen the tests and the curriculum is
the dependence of the tests on rote memory items based on
traditional English, Following is a list of those tests which
were evaluated, but are not considered useful: |

1, Objective. Test in conatructivo English. Logan, Iawa.

The Perfection Form Co., 1964,
2. coopgrative,Inter-American Pests., Princeton, New Jersey:

Cooperative Test Division, Educational Testing Service, 1950,
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3, National Achievement Test, Rockville Centre, New York:
Acorn Pubuahmg co., 1939. |
- English and Amer.tcan Anthulen Tests, Logan, Iowa:
The Perfection Form co., 1959, |

5. The Perfection Book Review g_g_g,gg_. Logan, Iowa: The
Perfection Form Co, | | |
-6, Objective Tests Tests in English, Togan, Iowa: The
Perfection Form Co., 1965. f
| T. Ohio Scholarship Tests (Every Pupil). Columbus,
Chio: State Department of Education,’ -
8. Manchester Semester-End Achievement Tests: Ninth

Year English Fundamentals. North Manchester, Indlana: Bureau
Of Tests. | |

9. Outside Reading Test, Portland, Maine: J. Weston
Walch, Publisher, 1964,

10, _._3_‘9_52 Essay Test. Princeton, New Jersey: Cooperative
Test Division, Educational Testing Service, 1957.

11. Rigg Poetry Judgement Test, Iowa City, Towa: Bureau
of”Eduéat:lonal Research & Service, Extension Div:laion, Unlversilty
of Jowa, 1942, |

12, cooirative Engl:lah Teats. Princeton, New Jo méy-

Cooperative Testing Service, Educational Testing Service, 1960.

13, In Awareness Test in 20th centugz Literature, Atlanta,
Georgla: Tucier E, Smith & Co., 1937.

14, Every Pupil Scholarship Test, Emporla, Kansas:
Bureau of Educational Measurements, Kansas State ‘Teachers
College, 1964,
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15, Novelty Grammar Tests, Portland, Maine: J. Weston
Walch, Publisher, 1961, | | . | )
16, Iowa Tests of _l;_a_g_:l_._g_ Skills, ’Boéton, Massachusetts:
Houghton Mifflin Company, 1964, |
 17. Eaton Diagnostilc-Accomplishment Tests in Engilish,
- Ridge Manor, Florida: Ridge ¥anor Publishing Company, 1966,

18, The New Eaton Literature Tests, Ridge Manox,

Florida Publ:.ehing Company.,
| 19. Tressler English Minimum Essentials Test, Indianapolis,
Indiana: The Bobbﬁ-merrin Company, Inc., 1941, |
20. SEA Achievement Series, Multilevel Edition Form D.
Chicago, Illinols: Sclence Research Assoclates, Inc,, 1963,
21. SRA Achlevement Series, Reading 1-2 Form D and Grades

2-l Form D, Chilcago, Illinois: Science Research Assoclates,
1964, |
22, Survey gg Language Achievement, California Survey

Series, Junicr High level, Los Angeles, California: Calfornia
Test Bureau, 1957, |

23, English Tests for Outside Reading, Toulon, Illinols:
Published by Henrietta Silliman, 1939.

24, Essentisls of English Tests, Minneapolls, Minnesota:
American Guidance Service, Inc,, 1961, | |

25. Manchester Unit Elementary Tests (3td, ith, 5th, &
6th grades). North Manchester, Indiana: Bureau of Testa,

26, Manchester Unit Elementary Tests (Tth & 81;h grades),

North Manchester, Indiana: Bureau of Tests,




. i -
Pt e Y T L AT T T et e s e e o o L ) e [

© 27. Manchesier Semestor-End Achievement Tests, (9th grade).
North Manchester, Indiana: Bureau of Testa, | | .
28, Rinsland-Beck Natural Test of English Usage.
Indianapolis, Indiana: The Bobbs-Merrill Company, Inc., 1958,

 Few tests are avallable which are appropriate for testing
- outcomes of the Nebraska English curriculum., As a ccnsequence,
of this finding that part of the study in which an appropriaté
‘test was to be administered at the end of the year to all
memmsrs of the samples was dropped; The idea was to analyze
fhe*itema on the'bapis of these results, The analysls presumes

. an adequate system of evaluation,

Evaluation of English Test Instruments and
Test Items Made Available by Book Publishers

After gecuring and evalugﬁing a number of English tests
with the expectation that several would not be of value, but
with the hope that'a greater number than was would be of use
in evaluating the Nebraska Engliah_cﬁrriculum, 8 number of
English books and their accompanying teacher's manuals were
acquired, Only those materials which showed some promise of
yielding some well-written items which would be applicable

© %o the new English curriculum were ordered, In the section
immediately following those materials which appear to be of

value are repnrted,
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matev;als Appli abla to the New English Curriculum

1. Nobie and M"coggarative Classics, New xork:
Noble and Noble, 1265, - : |

Items are based on a sevries of books on 11terature. The
1tema are a variety of typea such as true-ralae, mmltiple-choice,
completion, and essay. They assess both factual 1nformation
and understanding, and penetrate the central ideas of the works.,
The maJor dravback in use of these items l1s that the 1literature
presented in this series does not eorreapond with the literatune
in the new English curriculum, The scope of thls serles 1s
mich narrower and the items based ¢n it may ‘be useful in stimu-
lating further quality items based on other literature,

"2, Roberts, Paul, The Roberts English Series, New York:
Harcourt, Bréce, and World, 1966,

The items are written in direct correlation to the iext,
and are primarily multiple-choice and completion, They test
application of knoﬁledge and factual information as related
to literature. The main feature of this serles 1s that the
syntactlecal approach to grammar is much liike that of the
Nebraska English curriculum, Attempts are made to correlate
the study of literature and the jearning of grammar, Good
1iterature is used, Some original compoaition is done, The .
teast items are not of great value ror the Nebraska Engllsh
curriculum because of their cloae correlation to the seriles.

They may provide some useful examples, if not actual items

for use with the Nebraska English curriculum,
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3., Postman, Neil et al, ‘g1o:;1'm Your Ianguage.
New York: Helt, Rinehart, .and Winston, Ino,, 1966
nultiple-oboiue, con.. uvtion, and ox':lsinu oonpo-ition
1tams are ‘included. :m thia texi. The purpose of these items
18 to provide practice for the ltudoh s in applying what he
has I«rned rrom the texte The boek, and the itenms, emphu:lzo
mary of the thins: that are in the Nnbmakt nnguah Curricuium,

v'!‘here is a rormiat:lc appronch to gmmr. 'I'om, purpoac » and

strusiture are atudied intensively with an sye to improv:&ng
the student’s wr:lting style, Many of thc praotice items ewld

be used in the ciacsrooms using the Ncbrulu m;nuh oun'riculum

even though they cover a narrower rmgc of material,

Materials of mttle Value to the Rebraska nngunh Curriculum
. Below iz & 1list of those taxta or seriss which were
aerutinimd for uuubh iteias, but wen found nnt:\nss

'1, Bailey, Matilda et al, Our English Language, Third
Edition, New York: American Book Co., 1963,

2, B’mekcﬁ, Dorothy Kendall; Ruth Marie Moscrip; &nd
Norma Gillett Rehder, Building Better English, Evanston,
TIllinoiss Row, Peterson, and Co., 1962,

3. Burrows, Alvina Trent gi;:_ al, American English,

. New Yorks Holt, Rinehart, and Winston, 1962,

ik, Dawson, Mildred A, et al, Iavguage for Daily Use,
New York: Harvcourt, Brace, and World, 1955, ,
5. Fay, Ieo C. Currioulum Motivation Series, Chioago:
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6. Globe Bock Company Series, New York: Globe Book
. Company, 1963-66 | | |

T. Hall, C, Reid g;g al, Grim Elementary ing:iah. Boston:
Ginn, 1963,

8. McKce, Paul et al, lLe g_ggg tw lning Series,
Cambridge: Houghton Mifflin eo. » 1956,

9, Monroe, Marion; Ralph G, Nichols; W. Cabell Greet,
and Hé:_len M. Robinson, Learn to maten. Speak, and lirite,
Chicago: " Seott, Forsman, and Company, 196&. |

10, Pol:lach, Thomas Clark et al., The Macmillan English
Series, New York: ‘Macmillan and Company, 1963.

11, Shane, Harold G.; Mary York; Florence K, Ferris;
Edward E, Kemer, Using Good English, River Porest, Illinols:
Laidlow Brothers, 1961, |

12, Stegner, Wallace E. et al. !l_gggrn Composition,

New York: Holt, Rinehart, and Winston, 1365,
| 13, Wolfe, Don M, et 9;1_,_. Enjoying inglish, Syracuse,
New York: The L. W. Singer Co., 1965,

14, Wolfe ,‘ Josephine B, English Your Language, Boaton:

Allyn and Bacon, 1963,

ilesults of Item Writing Phase

The items whiéh were finally selected for inclusion in
the tests on Satire, Uses of language, and‘ Syntax and Rhetorie
of the Sentence are presented 16 Appendices A, B, and C, AS
was noted earlier, some extremely difficult items are included

in the tests, This may have been due %o the omission of a
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~ try-out stage, but more likely was due to the conceptions of
‘the item writer and the investigator as to the proper procedure
for selecting 75 to 100 items Zor a unit; If one is to
properly sample dn area with a relatively amallknumber or items
then 1t foilows that the mejority of items nritten on the major
objectives of the unit will more probably requive application
types of items rather thar the more factually oriented problems,
As one moves away from the fact and kmowledge type of question
to %he application {ype of question, the task of writing 1t§ms
which are easy and shich may discriminate becomes more difficult.
Tb have sampled minor objectives ?detéil:, facts, and some
seconiary principles) would have surely allowed an ever greater
eiement bf‘ohance to operate in that the rssults would havz
dependeu in part on whether or not & partioular'teacher properly
emphasized that detail, cr perhaps whether she éven hﬁd time to
teach euch detail to classes of lower ability., Ultimately this
more Gefailed kind of information is orucial in developing a -
sound curriculum, Investigations of greater scupe and duration
would not ve faced with the restrictions of Ghis investigation,
and the investigator could develop a variety of items which
_ varied in scope (knowledge to application) and difficulty
(mastery to highly dizeriminating).

Results anc Discussion of Item and Test Aualyses

The third objective was to compare the effectiveness of
the Sampling of an Item Pool approach, which wlll t« referred
to hereafter as the Item Pool (IP) apprcach, with that of the
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Criterion Test (CT)'approach. The main purpoae of the study
‘was to test the hypothesis that the IP approach would prove
to be a more useful meana og’Judging the effectiveness of
curricula. I¢ 1s assumed that the multivarigtg objectives of
curricula are best assessed when the curricuium builder has
several items representing a variable rather than only one or

8o as in the case of the usual Criterion Test approach,

Results on Syntax and Rhetoric of the Sentence

The results of the ltem anaylses on Swntéx ghd-Rhetoris
of the Sentence (hereafter known as Syntax) are pfésénted on
Tables 2 through 7. Several comments are'in order about the
data associated with this unit, but which also apply to the
data of the two units to follow,

First, the N's for the item data of the IP and CT
approaches are not the. same, The CT approach 1s always based
on 100 cases in each of the pre— and post-test pesitions
{except in 1nétances where some students-didnbt'respbnd to
a given item) whereas the IP approach ia based on approx1mately
15 cases each in the pre- and pest-test positions wilth
variations as low as seven and as high as twenty. This latter
fact 1s the resﬁlt of administering'only a few items to each
of 100 students in the_prea (of poat-) teét positions. Thus
using the IP approachiresults in less information per item,
but some information about; a greater number of 1tems when
using the same sample size as the CT approach, Additionally,

| the fact of less 1nformationbper'1tem complicates the comparispn




€ o €Tt

‘€4 of €1°

3963 9ag ~33500
£3TNOTII%d Tud

pnop codnmaﬂﬁo 059 uc swalt asoys .Atfuo umponun ¥
| Hoon 9yj3 ut swajt ﬁam s930U3q x -

| | : . omo .
66 92 OE* NVIGEW gLV gG2¥ ge°
G6 92 O0E°  (6)T o LAt  9E°
: | €¢g G, ot
| 8 05§ ge’

T :
oot G2 18

3803, GOTIS3TID 365050

3805 O34 ~3JJ00 JOQUNN  980d oad 33900

© A3TNOTJIIT@  Tud @ WAl - £3TNOTIIWA TWd

9893, UOTISFTID aoom Wo31 3eeneM

IING BONAINGS EHI S0 OIVOLIMN ANV XVINAS AT 4O
NOTIVWUOMNI TVHENID
' NO VIVG SISKTVNV WHLI

2 FIEVL

| hm mmo.m#

#¥ os¥* 90
L = e
oL oL 90°
ot L9 0=
o0 I 92°-
7 05 WU
2804 odad ‘JJ900
£4TNOTIITE  TUd

7004 W3l

. NVIOEH

_uMSin

ToqUNN
wagl




PO L

P g

Erittan

S

i
.ww
&
3
g
g

o))
-
65 %5 Tr°
€ g2 . 1
6§ s 0°

16 Tl e’

4603 Al *33905
FaTnotsTa TAd

989, UOTI3TI) 3BsdAsy

I

. 4697 UOTIS3TIO 5UJ UC SWER] OS0U3 ATUO S930UST wx
To0d ayg ur SWA3T TI® S930uUdT =

R o ged  ogd | e T A
‘2h LS  €0°- NVIOEW A1 #0 €€V gg¥* go°
ot £e €o*- (lg)ot 02 00 ce* (s 74 47 g0°
S lg  61°- (98)ST €€ 08  li°- gt 3T  #0°
./ €L 20°~ G I4T omh 19 g2°~ % 16 LE°=
o ot &2 co° ot o2. ALt
00 00 00°* 0z Lo 6tr°
00T &2 0g° 1€ 29 QE°~
06 00 0s° Ot 1T 62°
62 G2 $#0° ot T Qr*
00 - 09 99°~ 00 €€ ofr°~
(X 00 g° (014 G2 ge°
£ 05 % % B OB
As Ge T€e° | %S Eie-
G2 € 4 L 18 Lo°
00 € e~ oY 0t ot*
3803 aad °JJec) Jasquny a80d aiad °JJe0D 9804 aad °*JJO0D
£3TNOTIITA  TUd waqI A3TNOTIITA  Tud £3TN0133TT  TUd

289, UOTZI3TID T00d We3I 5eedoy 1004 amuH

JINA TONTIINIS FHIL J40 OTHOLIHY ANV XVINAS dHL 40
NOILILAdSY
NO VIV SISKIVNV WILL

€ TIAVL




91899 UOTJISITIO 9] U0 PWeqT asoyj ATUC £330Ud »»

A 1ood 9y3 UT SWOT TTV SIj0Uq »
| Q.o ﬁ..o og? .
L % te* A 95 €o° wvamw L&' ¥ o wm« mms. L0o®  NVIQHEW
00 S e~ mm 2 ot g5
41 Ge g1~ m4 1t e’ G5
It o0 61° | mo Lo° s
| m.w. Ot #0° 1e° 16
- , | 62  00° ma . mm ce* 64
o % S L& T - (w6 05 & e % g
. 3 00 G @ lE°- mm €6  lt°- A+
€e 89 Lt ol el @eo°- (9t)% g @2 st~ g 6t°- 9t
, | - R om 1€ o2° 61
| | gL 9% 1° 2 95 mo... ¥t
| o .. 6g _ oot lt°- wm og *- €T
g9 6£ 0E* = gy 6t 60° (21)€ €g l9 61° .- 0§  I°- 2t
_ . 00T 09 Gh° ot 42 #0° Tt
. g 09 g5 20° ot
| . o0t L  9E° EE €&y Q- 8
| _ | . .00 At  eE°- 00 LT 62°- m
wlL S8 4T~ lo 2 It~ (L)e 68 &L gUuv &9 18 61°'-
| | | . %1 Lt €0°~- g 1o 40° o
380 odJ °J3ed) 380 9ad °JJecH) JIequmN 9804 dad °JJI0)  3I80d 93d *JJeo) asqumN
- STROTIITE TUd AATNOTIITA  TUd wa3l - A3TNOTIIT TUd AQTNOTIIWE  Tud wayI
T00d We3l jwedey T00d We3I

‘9oL UOTA93T40 eeden 3893, UOTI4TID 100d AaoaH um?«m

GINA FONSINAS ghauggnﬁﬁg gHlL J0
NMZLIVd ZONAINIS FHL
NO VIWI SISKIVNV WILI

 TI9VL




6r  SE
Sh 92
™ T2
9 - 1§

0 LE
of G2
g2 12
ol =1
91804 add
£3TNOTIITA

€1

f2°
g2

Gn*

*33900
Tud

399], UOTI931a) 3eodoy

4829 UOTJISGTIO oY2 UO SWO3T 9s0y] ATuc S330Udd «%
Tood ay3 ur SwoaT TI® So9j30Uad +

| | ,* 0s? 63 Gzl  gEd%x
o 96 Ho°  Nviamw  osY ¢€gv et ggv geEV* zr°-
e (019 et (09)6T 0S 62 ez’ Ge ot er’~
g 02 ot 6S mu €€ 4T ce* 00 00 00°*
h %S ot°~ (=14 €€ 2t qe* 12 gt 61~
19 68 L3~ %9 A, €1~
71 X3 e~ L1 € 61°~
Gz gt 3 Lo 0% Lyt~
Ge #1 €1° €2 G2 c0’~
9 6L €T~ g)ee 98 29 92* LS 69 g0°~
% ok #0°~ € mm 19 96 It° ot ch 2L~
o] gt 20° gt )tc ot 62 co° 1€ o2 er’
¢ G2 Lo° ct)ee 0% 0% 00’ Gt gE  9g°~
12 2] 8 £0° $€)teS 0% LT #t* LT ot otr°
€l =14 at* ¢E)oe €8 29 €2’ €L 19 9% i
9804 ald °JJe0H asqumy 9480d add °J3end 1804 axd °JIecd
A3TNOTIIWT  TUd wayI £aTNOTIITA  TUd £2TNOTIITA TUd

483], UOTJIS3TI) 1004 W3l 3eaded 1004 wWoll

JIND FONAINIS FHL 40 OTUOLIHY ANV XVINAS AHL 40
DNILIHUM NI NOISIASM
NO VIWI SISATVNV WILI

S TV




2l 15 oe°

ol 1 gr°

2k 29 T

2l €S 0ec°

€9 oy €e°

gL g6 12°
1804 odg °JJoc)

ATROTIING Tud
R863 UOTIe373) jeedey

9699 UOTIIITJIO aYj U0 swelT 980y3 ATUo £930uU3T =%
. T00d Y] U SWIT TIeC SI:jous

Ly LS G0~  NYIGEW
29 LS #0* . (9y)tr
% oo
‘e 2

el () Lo° (14 m
ly o099 E1°- (sT)S
380d @add °JJo00) JoQqUMN
£3TNOTIIVM Tud weal

389 UOTIOZTID

99 o080 0s2
#ev ocv ¢Go" 6cv
9 00T Ex°- €l
€ 09 le'- L9
0G 00 1% 62
€9 Gl el’- gt
& % & @

m [ ]
00T €8 €2° ot
LT 0% g~ c€c
G2 0o gt* o
oh ©00 O0S° 12
GL o0& &2°* G2
19 06 FA 9
Gl 0% Ge* St
o2 € fe°- 05
€ o Lo*~ ot
J #9  90°- 0%
380 9ad ‘33900 3804

A3TNOTIIIM  TWd
1604 W3l 3eedey

IINQ FONZINAS FHL 40 OTHOLAHM ANV XVINAS THI 40
NOLLV-HOASNVUL
NO VIVQ SISXIVNV WHLI

9 ¥THVL

80**
g6v* £o°-
0§ 80°-
bm 00°
T 20°~
09 T2°-
2 20°'-
g 5
% g0
G £
& 20
gs  €0°
1o gr°-
mm e’
o1’
6L g9z°~
oad

A3TNOTIITA TUd

T00d We3l

‘43800 JoquUNN

wall




e TN
F A RN

33

g6 88 61°
c8 09 G2
9% 6 et

9804 9ad °JJO0D
-£4TNOTIIT@  Tud

389], U0TJI93TI) 3308y

4893 UOTJ33TJO 8Y3 uo BSWIIT IBOYY £tuo s3jo0uadd ==
1ood ayj UT swe3T [Te &330Usd *

IINO FONIINTS FHI 40 OIHOLIHM ANV XVINAS FHL €0
SHONFINTS NI SHONVHO TVHALONMIS
NO VIVd SISKIYNY WILI

L TIAVL

L0 z.w GlO  Lgdw= |
g9 L& 20°  NvVIAEM v 29v  zo°- .V 1i¥* q0°~  NVIGEW

T, €€ ot 09 Tl oL~ €l

€8 00T ce’- € ol ot° E7A

09 o9 co’~- L2 Tl i’ - A

00T €8 6z’ 16 el et° A

Q0 8T 1e’- ot ot cge* €9

98 09 62’ T. GL £0°~ 19

68 €e g6° ot c8 Sf°~ 99

00 62 oy~ #9 9t ie’ G9

G c9 GE*~ Oty Ci go°~ #©

co (03°) 00° €9 9 cc’ €9

08 19 (4] 001l Gl LE° cS

, 08 €Q #0°~ 0oQ €6 61°~ 19

GQ 06 LO°~ (259)ET 001 001 00°T ﬁw Q0T 1e’- s
99 LG 60° 06)z2t 9SG L9 It°- G 19 60° 0%
16 6t c0° #1#7)OT LS 1A GL° ~ 139 LS #ic’- Wk

4804 add _o.u.HQOO JaquInN 180d axd °J3oos 1804 add * 33800 JoquinN
K3TNnotT3ITA TUud Wwall £4TNOTIITA Tud L3Tn6T3I3TA TUd Wajxx
269, UOTID3TI) 1004 wWajl a3eaday 1004 woal




——— . - e e = et < o e e b4 At s e e

34

with the CT approach-fggggggiasaignmeﬁt of a small number of
students to items most certainly may yleld more variable results
than results based on the entire sample, The fact of variability
18 quite evident in %iose cases in which the same item is
employed in both the iP and CT approaches, |

- Seeond, 1t is noted that there are a2 considerabls numnber
of(negative phi ceefficients reported, These phenomena may
be:explained, in part, by the fact of small N's which result in
greater variatility of results, negative as well as positive
{there tends to be a larger proportion of negative phi's asso-
ciated with IP than with CT). Beyond this explanation 1s the
pqssibility that the curriculum, as developed and explained to
the teachers, is the major factor, and that negative phi
coefficients constitute evidence which suggests the curriculum
is not oﬁerating effectively. In fact, a negative phi coefflcient
may indicate evidence that those persons who ..ave not been
exposed to the curriculum perform meore effeciively on that item
than those who have been exposed to that particular unit of the
curriculum, |

Cf course, at least two other explanations are possible,

One is that the students responding to these items 1in the post-
test position were better students than those in the pre-test
position henze & negetive phi ., The other i1s that the item was
written in & manner such that 2 little informatiocn or knewledgg
was "a dangerous thing," and served only to confuse the respondents

as they attempt %o sclve the itém.
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Third, some of the rather respectable and positiv~ phi
coefficients value-wise may be the result of these same factors
just mentioned in the case of the nesative'phi only working
in reverse, | | .

The remainder of the comments to be made within this sectlon
are apecific to the unit on Syntax, It will be recalled that
the Syntax unit was administered %o the same students, in some
instances, in both the pre-~ and post~test positiocns, The results
of these tests are reported in Tables 2 to 7 under the colﬁmns
entitled Repeat Item Pool and Repeat @riterion_Tegt.; Items
administered under these conditions should result in more
positive phi ccefficients and higher difficulty percents because
of the beneficial effects of having taken the same items twilc®,
Inspeetion of the medians in Tables 2 and 7 shows this to be
true except for the Tables 2 and 7 in which repeat IP data ‘1e
more difficult than regular I? data, Therefore the subject mey
learn to pay attention to those aspects of the course which are
suggested by the test items, | -

The exception to this statement would again be the Repeat
Ttem Pool approack in which students are randecmly selected to
take a small sample of items of the total pool, Here, different
students may be responding to a given item in the Repeat IP
gpproach while in the Repeat Criterlion Test approach the same
students are reaponding to the same items twice, |

One other comment seems in order, The students who responded

in the post-tect position in both bon-rabeaﬁ apprcaches tended

to be less capable than those students who responded in the
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pre-test position, This admission renders the analysis less
useful for the curriculum builder than was pianned.

Each unit 1s‘aeparatgd Into toplcs, aﬁ&ucmparissna of
the two approaches are made within topics, The topic of Repeti-
tion within Table 3 affords an 1ﬁﬁereat1ns éoﬁparison of the
two approaches, Firot, looking at the Repeat Criterion Test
data cne could conclude that the carrieulum could bear revision,
but some learning did occur, Second, the Repeat Item Pool data
suggest a rather good Job of conveying informaticn on items 75,
77, 78, 81, 82, and 87, but indicates a lack of learning on the
remaining items, fThe performance of these subjects on the items
used on the Criterlon Test (85, 86, and 87) are markedly different
and in the negative direction except for 87 which is positive
and relatively high,

Third, the Criterion Teat data using the two separate
samples of students in the pre- and post-test positions are
quite different and even more discouraging than the Repeat
Critericn Test data, All phi ccefficients are negative, and
the 1items appear eb be somewhat more difficult than the Repeat
Criterion Test data presenting a ratner bleak pleture of
curricular effectiveness,

Fourth, inspecting the Item Pool data one could coneciude
that ﬁhe curriculum was generally ineffective in modifying
student behavior and that the items were too difficult. However,
four or five of the items showed the effects of szome learhing.
The picture is somewhat brighter using Item Pool data as

compared to the Criterion Test approach.
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On Table 4, item number 7 under the Repeat Criterion Test
column, one notices a negative phi coefficient of -,141, 1In
this dase in which the same 100 students fook the same test
twice it 1s safe tc say that the teacher's eonoepﬁian (and
maybe the qonception as preéesented in the curriculum.materials)
1s at odds with that of the item writer's,

in summary »f this section it should be kept in mind that
the Item Pool approach resulted irn more positive data for some
‘toples, but for others, more negative data, The determination
of which of the approaches is most accurate needs little
 discussion since the ef'fects of the N and random items assign-
ment surely suggest the Criterion Test as auperior. The
remaining question then is whether the negative or positive
results assoclated with the IP approach are due to the additional
information garncred by use of additional items or whether such
results are dve to chance, The writer would prefer to believe
that the additional 1nformat16n gained from the use of additionail
i1tems was the proper answer, but chance cannot be ruled out,

The information gathered by repeat testing cf the same
students in Yoth pre- and post-test pesitions seems to be of
some benefit in this kind of araiysis, Theae'reaults alford a
check against the data gathered by using two different populations
in the pre- and post-test positions., The information 1s falirly

easily secured, and if the test is administered under controlled

conditicns the first time, the tendency to teach to the test may
be reatrieted. Certainly, if an 1tem is not poaitive then one
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could be relatively certain he identified a conflict in the
interpretation of the curriculum beiween the item writer and

the téachera. The approach seems worthy of further cohnsideratilon
in éuture studies of this kind.

Results on Uses of Language

The test 1tems were not re-administered to any group for
this unit resulting in the elimination of those columns entitled
Repeat Item Pool and Repeat Critericn Test, | |

Considering only the median for each toplec within this
unit it can be seen that there is little difference between
the two approaches for Tables & to 12,

Looking at the distribution of item data within those same
Taﬁles vlelds a somewhat dlifferent picture. More negative phi's
are found under the Item Pool data as compared to the COriterion
Test data, Even those ltems used on the CT approach may more
often show as negative on the IP approach (Table 9) which lends
some strength to the argument of varled results as a result of
small N and random assignment of items to students 1in both pre-
and post-test positions., This kind of varlable data certainly
1ndicétea a need for large N's, but perhaps the argument for use
of the same pcpulation and repeat testing also recelves some
support if the goal iz cprrieuium revision, In repeat testing,
the fact that inflation of item data occurs has already been

demonstrated, but if .item performances ave considered in a
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TABLE 8
ITEM ANALYSIS DATA ON
DIRECTIVE '
OF THE USES OF LANGUAJE UNIT
Item Pool | Criterion Teat
Ttem Phi  Difficulty = Item Phi  DAfficulty
Number Coeff, Pre FPost ~ Number Coeff, Pre Fost
1 T 70 100 3 -,03 88 86
3 '3 13 k3
5 -.0 33 36
9 ’ - 11 li6 36
10 32 - 57 86
11 <14 22 36
13 «05 L6 50 : |
3‘; 13 g%‘ %; 1 .2 8 89
16 % R 1 1 30 7
15 -,01 78 17
ko -, 02 10 09
51 2L 09 27 .
52 "’oou 33 30 . - ' -
67 -, 17 50 13 . o7 Ol 16 19
LE: I %g gg :}}g 76 0 2 M
™ - o 1 2
%8 13 L6 58 ' 2
MEDIAN 11 «ph0 236 MEDIAN Ol 30 T1
#»x0d0 b7 |

# Denctes all items 1n the pool
*% Denotes only those items on the criterion test
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v ~ PABIE 9
TTEM ANALYSIS DATA ON
. INFORMATIVE
 OF THE USES OF LANGUAGE UNIT
item Pool Criterion Test
Ttem Phi  Difficulty Ttem Phi  Difficulty
Number Coeff, Pre Post Number Coeff. Pre Post
i" u"‘030 18 00 | |
T P
8 -, Ol 31 27 | 73.
12 24 Q0 100
53 .32 b6 77 | |
54 -,01 58 57 5 .11 58 69
5 -,05 - 75 70 - |
5 .26 38 64
59 -, 17 18 o7 U
61 .11 79 88 . ’
68 28 20 A 68 .Gl 3% 39
72 -,07 b6 39 |
7% - 24 12 00 79 -, 08 48 54
82 .07 43 50 |
- MEDIAN -,01 xpi3l4 54 MEDIAN .08 43 54
#%060 (55

* Denotes all items in the pool
#% Denotes only those ibtems on the criterion test




Item

Number

2
26
27
41
b2

55
56

e
4
4

MEDIAN

k1

TABLE 10
ITEM ANALYSIS DATA ON
EXPRESSION
OF THE}USES OF LANGUAGE UNIT
Item Pool , | Criterion Test
Phi  Difficulty Item  Fhi
Coeff, FPre Post Number Coeff,

-.13 81 70
.02 10 1l
-, Olf 62 37 |

~o0 78 Z5 1 .02
.1 58 3 42 .10

07 b b7 |

06 70 75 69 .01
«19 00 12

25 y2 67

«10 il 19

08 29 33 81 05
.05 bo 46 ' MEDIAN .ol
*igﬁu ééo

' * Denotes all items in the pool
#* Denotes only those items on the criterion test

bifficuity
Pre  Post
64 66
39 ho
65 66
32 37
h2 58
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TABLE 11

y ITEM ANALYSIS DATA ON
1 TMAGINATIVE
| OF THE USES GF LANGUAGE UNIT

Ttem Pool Criterion Test
Ttem Phi  Difficulty Item Fhi  Difficulty
Number Coeff, Pre Post Number Coeff, Pre Post
17 .00 00 00
32 .22 ho 20
33 23 00 12 | |
3 -.26 2T 08 33 09 23 3
2 ®ono® 5 % oy og
50 -.20 64  hh - 5 N T S 35
ui -0 o 36
ue .0 21 29
50 .0 36 %6
62 .19 00 0T
65 .06 54 60 65 .05 50 64
c B 7P n o m W
£ -.58 1 iy
MEDIAN .00 327 525 MEDIAN ,06 38 38
x%0d9 37

#* Denotes all items in the pool
#% Denctes only those ltems on the criterion test

[ AN
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TABLE 12
ITEM ANALYSIS DATA ON

CONTRACTIVE, CGHESIVE, AND OTHER
OF THE USES OF LANGUAGE UNIT

. ItemPood .~ griterion Test
Item Phi DAfficulty Item Phi  Difficulty
Number Coeff, Pre Post Number  Coeff, Pre Fost
| . Contractive |
2} .06 25 30 ol .20 38 sg
5 2 38 S
3} -.06 & 54 | |
35 - .00 71 1 35 .03 61 64
6 19 24 2
s ' .65 20 86 - k5 Insufficient data
46 | 11 56 67 ,
6k 60 11 70
MEDIAN 17 33 ,67 ' MEDIAN .03 64
o290 Ao ) , |
Cohesive |
20 2 11 50 20 05 . 28 32
21 .58 13 71 21 0% 43 8
31 -el2 58 he 31 . Insufficient data
70 33 b2 75 O .8 57 95
MEDIAN .33 30 450 MEDIAN .05 53 48
028 oo | 3
Other
60 e 3—3 33 20 : : o : :
83 . =,08 T3] 42 83 oo 14 58 bl
MEDIAN  =,00 40 .31 | MEDIAN  -,18 58 44
u6  Sha ) . ’

* Denotes all items in the poel
#% Denotes only those iteme on the criterion test
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reiative acnse one could argue that those items which show
the worst data can be ﬁagd as a facal point for invc Gigating
the "badness" of the curriculum, |

mable 12 shows the more positive item data to he_aaaeeiated
with the Item Pool approach, Again, for reasons previously"
explained it is difficult o ascertain the reilability of the

discrepancy between the results of the two approaches,

Results on Satixre

The most notable £indings in Tables 13 to 15 are the
consistently lower median phi coefficients and the larger |
proportion of negative phi coefficients assoclated with the
IP approach, This kind of consistency sugg:sts that some of
the items in the Ip approach are_not heing as well taught as
those items which represent major outcomes a3 in the case of
the CT approach, These results may also suggest that tiicse
jtems are less well written, thus resulting in lowered

performance for those persons having heen exposed to the unit,

Results of Pre-Po:t Tesat Comparisons

Pre~ and post-test s-spariscns were made of the CT
performances for all three units, The results ave prescnted
in Table 16 and are all significant beyond the .01 lovol af
significance, This approach was used because it has often
been used in the past as a means of determining the effzctive- i
ness of 8 new curriculum, The inadvisability of this approach

has been previously disecussed,



Item
Number

MEDIAN

TABLE 13

ITEM ANALYSIS DATA ON
THE: SUB-AREA OF HUMAN PFABLE
OF THE SATIRE UNIT -

segB86 lB

¥ Denobes all Ltems in ¢he pool

Item Pool Criterion Test
Phi pvifficulty Item Phi
Coeff. rre Poat Number Coeff,

«33 47 7
o2 30 53
.03 36 39
.Eg 3 60
) 1 7 29
AT g‘ 15 .20
15 6 78
15 56 70
Ok 70 5 29 27
-,09 31 23
-,02 25 24 33 .09
0T 43 50 .06
.00 0 Q0
22 7 69
-6 T1 €5
® 39 1@ 5@ ’ '
29 86 100 _ i o 27
«10 17 25
=g g , 93 72 ‘ '
"5 ﬁé gs |
o ¢ .
) 20 33
0d3 50 &2
S50 o7 by
021 21 81
» 30 by 79
=02 29 26
0 &5 @@@5 Ag) 059

Difficulty
Pre Post
40 6L
48 78
23 3
39 bl
8% 99
37 51
bo 58

% Denotes enly those iteme on the critericn tesd
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TABLE 14

ITEM ANATYSIS Da™a ON
INDIRECT AND DIRECT SATIRE
OF THE SATIRE UNIT

ITtem- Pool - Criterion Test
Ttem Phi  Difficulty Ttem Phi  Difficulty
Number Coceff, Pre Post Nunber Coeff, Pre Post

| Indirect datire
6 .50 2T 17 6 .27 46 T3

- guo 76 3 ‘
g -, 0l 47 ul | S
22 =e26 71 46 a2 odl 5& 63
23 -, 0T 6¢ 62 ' 23 15 47 62
25 .06 71 6
26 .16 75 8 . .
51 -2 65 53 51 .01 b1 42
52 .38 31 8 52 25 32 57
- MEDIAN -,08 %469 62 MEDIAN 15 k6 62
wngb5 62

1 &’003 6‘& 6)2

i «15 6l 8
19 U0 e 100 i9 = OT 86 Th

20 «,08 46 38

21 a’gl 38 18
31 -,02 by 42 31 .21 i1 62
32 =430 33 08 32 .25 3¢ 61
Lo 012 35 i Lo .12 24 35
5] .28 33 62 §1 »13 3 47
MEDTAN 02  allk . a7 MEDIAN o313 36 61
¢35 Q47 |

% Demotes all items imn the pool
%% Denotes only those ltems on the eriterion Gest




TABLE 15

- ITEM ANALYSIS DATA ON |
THE NATURE OF SATIRE, SATIRE DEVICES AND OTHER SATIRE
OF THE SATIRE UNIT

Item Pool - | ‘Criterion Test
Item Pai  Difficulty Item Phi  Difficulty
Number  Coeff, Pre Post Number Coeff. Pre Post

Nature of Satire

9 - o 34 79 100 .
10 +25 64 86 10 o 14 60 73
11 31 50 80
MEDIAN 31  wup6h 86 MEDIAN o 14 60 73
'*mc64 086
Satire Dsvices
(Irbny)
14 -.14 50 36 14 .12 y2 54
21" ‘ "'QOQ 31 29 .
62 -, 06 81 76
MEDIAN -,06 A50 236 MEDIAN .12 42 5k
c5C 36 | N
. (Parody)
53 .18 Ly
5&’ “'c06 62 5%
54 212 35 b7 6l «18 35 58
MEDIAN .12 \U7 .56 | MEDIAN .18 36 54
. 03B AT .

Uther Satire

39 =, 32 38 09 39 03 2e 26
bho .03 50 50 42 No results
b3 «06 21 25 o
50 -o 3l 22 60
MEDIAN — <,15 430 ,if MEDIAN .03 g2 gk
@M@ 030

* Denotes all items in the pool -
%% Denotes only those items on the @Eiﬁ@@i@m test
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TABLE 16

" - TEST COMPARISONS OF PRE~ AND
POST-TEST RESULTS USING THE CRITERION
TEST APPROACH. ,

Syntax and Fhetoric of the Sentence

Means S.D. £
Pre-Test 12,06 3.67 12,16%
Post-Test 15.56 .00 |

Uses of lLanguage

Means S.D. t
Pre-Tent 11,83 2.38 3,01%%
Post=Test 13.21 - 3.49 -
datire
Means S.D. t
Pre-Test 8,57 2.74 6, 5Th**
Post~Test 11,30 3.13

* Significant at .01 level for 152 Gf on
correlated ¢

*% Sienificant at .01 level for 195 df on
independent &

#%% Qignificant at .01 level for 197 A on
independent &




Chapter IV
CONCLUSIONS AND'IMPLICAQIONS

Conclusions

Following are the major conclusions of this study:

1) Althsugh the data for the two approaches differ,
because of the greater tendency for the Item Fcol data tc be_
unreliable (small N - random item assignment) it 1s not
prudent to say that these differences clearly establish the
superiority of the Item Pool technique over the Criterion Test .

approach,

2) The item analysis data yeported for the Item Pool
approach showed a larger propertion of negative pﬁi éoefficienta
and lower median phl coefficients by %tople than did the Criterion
Test approach. These resulta suggest either that the curriculum
and the teachers are not properly covering some of the material
based on minor objectives, as the Item Ponl approach required
responding to a large number of items and thus more were written
for minor objectives, or that the items for the minor objectives
were not asryeil written,

3) Eaﬁé eollected by re-testing the same sample of
students in both the pre- and posi-test posltions was geen as
r~ waluable adjunet to the use of separate samples for both the

pre- and post-test positions. The item @%ga {phi coefficients

[

’//

. AP .
and difficulty levels) tem@é}%@ be @@méjﬁha@ inflaged o8

= e~
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compared %o that obtained by use of two separate sampleg,
Negatlive results are more easlly iﬁterpréted for the repeat
sample since one can rule out the possibility of the second
sample (post-teat) being inferior in ability to the first
(pre~-test)., The item data for the re-téating on the one hand
and testing two separate samples could be compared as a
reliabllity check, The additional informaticn (pocst-testing
the pre-téat aampie) may be gathered fairly easily since most
teachers prefer to have their students teated after the unit
is taught, |

~ U4) There are few tests or test items available from
commercial sources {test publishers and bock publishers) which

are appropriate to assess the Nebraska Engiish Curriculum,

Implications

Tﬁe results @f this study indicate that the Item Pool
“approach may provide additional, useful information for the
eﬁrri&ulum‘bﬁildeﬁ ag oppozed to the usual Criteirlon Test
approach, It is believe@ that the ltem Pool approach could:

be successfully employe@‘@s a mijor means of curriculum
evaluation provided: 1) the items used were tried-out and
prevised to obtain the appropriste difficulty levels, 2) that
from these dats one could secure 3 number of items whieh,
because of their very high diffieulty level, could be labeled

as "mastery” iserms, and 3) that appropriate levels of d@ifficulty

might be matehed to appropriate item categorics of an overall

taxonomy.
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The hope of any evaluation scheme is %o assess the effective-

i
ness of the program, unit, or curriculum and plah to contro}l the

variables of subjects, items, and teachers (unieaa ‘teachers are
supposed to be the focal point of the program}, ‘The uses of the
same sample of subjeets in both the pre- and post-test sitvation
would rule out the variable of subjects ditfereneé. Of' course,
this occurs at the risk of providing a learning sgt of sorts for
students anngfgggggwgg;pg;or exposure to the testing 1nstrument.
' The results“of this investigation @ convinced the wr:l.ten that
uniess the N's of the separate samples are very large,‘more
useful and acocurate information is possible from the rapeat4
testing of the same sample, |
 Finelly, 1t is clear that as the curricula are modified
that more effective means of evaluating the modified curriculum
are necessary, So far, the revolution in English’curricula |
has not had much effect on the test 1ndustry. New English
programs are being evaluated wita traditional English tests
(found in most test batteries) which has caused some rather
diffiocult moments for the curriculum builder and those téachers

who are trylng out his material,
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APFENDIX A

SYNTAX AND mnzc oF -m: smmncz
. mnmr:tens e |

You have before you two aets of materiala._.Onéaséﬁﬁig.thg |
. test 1tself, The second set’ is the instructions ﬁhich yoﬁkaféf
now reading and auxiliary‘materials which must be used in -
answerinz certain groups of questions. Instructions within
the test will refer you %o the appropriate passage in the L
auxiliary materials, B T T

| Your answers to all questions in. thia test are to be 71 “
reﬁorded on a aeparate answar sheet. Print your name, name or
your school and city, title of thia test, and date on your o
ansver gheet,» Dbjthip nqw,,thqngfin;sh_readingftheae,directions.

‘Bach exercise in this test consists of a question followed

by several suggested answers. The answer shest contains sets
of spacgs; Each set is numbered to corrsspond to a question in
the test, To mark an answer, decide which of the suggested o
answers is best; then, on the answer‘aheet, find the set of
apacesfnumbered the same~as the queﬁtibn. Make e heavy black

mark in the space corresponding to the best answer. That 1s,

if you think answer a 15 best, mark,the rirst apace; 1f answer
b 1s best, mark the second space, ete. ”f"fuwy';ff T, _:W> .
If you change your mind about an anawer, erase your first
mark completelyo‘ Then mark the apaee for the annwer yau prefer. :
Make certain each time that your mark is placed in the set of | %

spaces numbered the same as the queetion. Any mark wrongly
placed w111 count against you, o
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J
‘
;

gpxgnzgnv FOR SYNTAX AND RHETORIC OF THE SENTENCE
rade . . e e e | :

‘Questions 33 through 38 deal with the following paragraph,
(1) Occasionally you will find a man who practices what
he preaches, (2) Examples of this kind of man are Mahatma

,-Ghandi and Martin Luther King, (3) The world needs more

‘men, like these two, who have the courage to speak out against
all kinds of injustice wherever 1t may exist, (4) To» many
men uphold a philosophy of "weak decency" (in Ghandi's words), .
which allows them to be smug and indifferent, (5) _

.., (hands and King stand out in bold

Qnestionsvhoﬁthroug‘_ha,.ej“lwithjthe_lelowinu”parasrapbyfrom

an essay. Assume it is the opening paragraph:
One of the things that livens up a story is the author's

description. (1) From the description of landscape, people,

and weather, wz learn something of the atmosphere and from

this we know how the authro expects us to take the story., =For

example, here is a description of a person, Ichabod Crane, from

The Legend of Sleepy Hollow by Washington Irving: |

- Ishabod was a suitzble figure for such a steed.
~ 'He rode witk short stirrups, which brought hls knees
~ nearly up to the pommel of the saddle; hils sharp elbows
~ stuck out like grasshoppers'; he carried his whip per-
‘pendicularly in his hand, like a sceptre, and, as his
"~ horse jogged on, the motion of hils arms was not unllke
. the flapping of a palr of wings . « » . = ...

(2) Irving has gone to scme pains to make Ichabod look funny..
Words such as "grasshopper," “"jogged” and "flapping," tell

us that this is an unusval human being.

Questions 57 through 60 deal with a rewritten passage from -
Stuary Chase's essay, "The Luxury of Integrity." . .

- {1) If most men don't have a sense of honor it Iis due to
their early conditioning. ' (2) From the culture in which we
are reared our personalities are formed. (3) We mean here the
influence compounded of parents, school, church, follaways,
and literature, (4) Ve take and we reject; we give lip service
to much that our hezarts do not subscribe to. -{5) But certain
worthwhile principles we make out to be cur very own and what-

‘ever integrity we have cousists wholly in living up to them., =

p .
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_derivatives expresses the spirit of the times. (1)

 The second and

Somes ¥rom the aun. On the other hand, the theory supposes
there is also.a "galactic wind" similarly composed, but coming

Tirled by he"galadtic“wind;V The rasult is that chunks of
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Questions 80 through 83 refer to the following paragraph: -

'Real American music, the jazz beat and its more recent

eyt "o - (2) The basic

Azz Thythm 18 475 time but with the accent on
fourth beats., Normally the accent falls on the
first and third beats, Jazz 1s (3) polyrhythmic; that 'is, 1t

is composed of many raythus, ‘Often - the rhythmlc divisions arse
uneven, iending a nervousness to Jazz. In ‘addition %o its

(4) intriguing and baffling rhythmic quallties, the jazz band
has a erent sound, otring instruments--violins, violas

 and. cellos-~in a group give music & richness, but the jazz
_band has no strings, except possibly & bass viol,  The composi-

,‘tion“of“thé'Jazz'bahd“1tseif;Q§hgn;fgivéﬁfthis”musiéﬂfta;speaial

flabor, These elements, rhythm and sound, give jazz a freshness
of style--a mysterious quality that does not fade with time.

Questions 8U4-87 refer to the f0110W1n85¥§iésiabh%*J»f

" When (1) prehistoric primitive man saw a comet atreaking
across the sky, he was rilled with rtear. He saw this as &
sign that the gods were angry and he thought he needed to get
back in their graces as quickly as possible,  We-in the -
twentieth century no longer look ‘on the cvmet as a ‘mystical
sign, To.us, & comet is Just another part of our physical
uniVQES%;EiWézrﬁﬁbsnizexits*béagtyfﬁndiiﬂﬁé?eﬂfi”aﬂﬂfﬁﬁrﬂ <
sclentists form theories of their origin, 'For in .spite of’
the great amount of kmowledge we have, we do hot kuow the
exact nature and ‘origin of oomets. The latest theory proposed
is a "wind" theory. This theory proposes that there is a
"spolar wind" compcsed of (2) a "plasma," that is, electricall

ates, thls plasma

from the galaxy as a whole, The galactic wind flows around
the sun's shell of plasme, (3) For some unknown reason there
is.a periodic . change in the plasma flow, AU times 1

and. at _other times it contracts
vhe.  sun col

f ~cor ts,  Wken the (4] s
sonLrac ~ereates a vacuum which 1s parvia

plasma are set spinning into orbit around the sun by the galactic
wind, When the chunks are close enovgh to the sun, we see them
as comets streaking through the sky, Like all thecriea, this

- one is extremely interesting, and who knows but that 1t will

be proved.soon, .. .. .
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SYNTAX AND RHETORIG OF. THE SEN'JL'ENCE
Grade 9

..1."5

'ﬂQb. irrelevance. .

*Sevaral thinga should be considered when eliminating words
~ or groups of words from a sentence.- Which of fthe follow-
-ing mos\ frequently and directly applies in the decision

to eltminate material?

. ‘grammatical curractne&a i“ﬂﬂuQ} Tfjg, } ,foff 

. metaphor

'ﬁd.j etymology " #w"t“ ,w‘”

~2.ffA1though our: Judgment of atyle need not be pigid, one of

. the following choices 1s better than the wthers in Judging

. “ﬂ}aty1e¢ ‘Which one is better?.
~a, functional and. non~funotinnal

3.

b. grarmatical and ungrammatical
c. good and baa
d. right and wrong.

e' S o

- Style can best be derined as. e e e
. @, manner of: expresaion.s,,m—wffﬂtd;”ﬁgwﬁ.?jf_;j*jw¢
;,El mechanica of language.‘.-,;gf,,':r*.‘ R

_elements of logic, .

*.{d. ~well-balanced sentence. structure.,iffff*Fﬁ

- writing, "In the first place, WRITE /i DR
revise prose. thaﬁ doesn't exiut, and it doean't exist

. until it gets on papar, ks Assun@ag you have written a
firat draft what shculd be your attitudo toward it?

 &e It looks hdpeless--trannform.am many elements as

Your student packet makea the followin_igtatement about
AFT! . You can't

- 'possible to add variety to the writing,’

°75§,.xn ‘looks hopeless--since none ‘of it is. worth -alvaging

. .throw i%. in the wastebasket and start again, '

" e. It looks. h@pelesa--tranarorm‘Where'ponsible, relocate

(NOTE:

»‘:jf:__it too. muuab Smnoth 1‘7 "“ﬁ Ak

" where necesaary, eliminate ‘eyerything that" doesn't o

»gﬁﬂﬁlfﬁﬂhit 4he tgrget,: .and somehow’ %xpand what is left.,
B - DR L looks hopelesa»-but writins is a:

natural process
4ho. writer. ‘ampers with
llttle and hand it 1n.

~ . and becom2s 1esa forceful.

PP P e e P ¥ Sl : -
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correct anawerwis underlined. |
* indicates those items in the criterion test )
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*5, Which of the following is true or the position of adjectives
"~ 1n a sentence? .
a, Adjectives are words that float--they will go almost
. anywhere in the seritence,

b. AdjJectlves can never move--they alwayn ecme before the
noun they modify.

¢c. Adjectlves can move if they are single nords-~
adjective phrases and clauses can't move, ‘

d, Adjectives can move but it should be remembered that

—  when they move the meanlng of the sentence is ahanged.

In the following questions ldentify typea or sentence pﬂtterns
by matching sentence a, b, ¢ or d in the answer choices with
the sentence given 1n - the question.“ o |

6. The vicious old gray cat 1nflicted on the 11ttle brown
puppy a deep, painful scratch on the nose,
“Which one of the following senuence patterns 18 nimilar
to this one? | e }
He gave me his address, -
- The crowd cheered the team,
- She became & movie star,
d. The dessert tastes delicioua.

*7, Mother thought my sister an excellent viollnlsh. -
: Which one of the following nentence patterns 13 similar to
this one?
The dessert tastes delicious.
| b. The crowd cheered the team, |
¢, ‘Yhe principal considered him brllliant. |
d. John went away, |

8., The pretty girls and handsome bnys daneed to the exciting

music of Gregory's combo, -
Which one of the following sentence patterma 18 aimilar to
thls one?

- 8, The dessert tastes ﬁeliolous.
b. John went away. R

-~ 6s The club elected him secretery. o
d. He gave me his address.

9. Debeting provided my brother an epportunity tn beoome a
fluent and persuasive speaker with the ability to present
his ideas effectively., -

Which one of the rollowing sentence p&ttenna 13 slmilar to
thias cne?

a, The crowd eheered the team.

b, He gave me his &ddress,

€. The club elected him aecretary.

d. The dessert tastes deliclous,




10,

11,

i2,

13.

1k,

15,

58

The majority of penple in the United States think tihe
electoral college a drag on our political system in the
space age, » o
Which one of the following sentence patterns is similar
to thls one? |

a, The crowd cheered the team,

b, He gave me his address.

¢, The principal considered him brilliant,

d, John went away.

The Polynesians offer the world an interesting and
fascinating heritage for study.

Which one of the following szntence patterns is similar
to this one? ) ‘

a, He gave me his address, -

P. The principal considered him brilliant,

¢. The eluk elected him secretary,

d. The crowd cheerud the team,

According to many authorities in the field of phkysical

education, weight 1ifting is good for improving posture
and bullding muscle tone, , |

Which one of the following sentence patterns is similar
to this one? |

a, My cat is hungry.

P. He gave me his address.

6, The principal considered him brilliant.
d, The club elected him secretary,

The 4-H sewing club chose Sharon president for a year.
Which one of the following sentence patterns is similar to
this one? | | S

a, The crowd cheered the team,

b, She became a movie star.

¢c. The club elected him secretary,

d. My cat is hungry.

My father called the little neighbor children who were
always 1n the way nuisances., ,

Which one of the following sentence pattemms is similar
to this one? : :

a, He ggave me his address, .

b, The prinecipal considered him brilliant,

6. The club elected him secretary.

d, The dessert tastes delicilous,

Some of the girls at the juni~r high schooli made the Beatles
thelr idols. '

Whilch one of the following sentence putterns 1s simillar to
this one?

a. The crowd cheered the team,

b. He gave me his address,

c. The principal considered him brilliant,

d., My cat is hungry.

.
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17,

- %18,
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The student body selected Betty president to fi.. the
office left vacant when Ted moved away,

Which one of the following sentence patierns is aimilar
to this one?

a, The club elected him gecretary.

Y. She became a movie star.,
¢c. The crowd checered the team,
d, My cat 1is hungry.

Patﬁy; a two-year~old,'1s Just naturally curious about
the flowers in the garden,

‘Which one of the followlng sentence patterns is similar

to this one?
« dJohn went away.
b. She became a movie star,
¢. The principal considered him brilliant,
d. My cat is hungry,

One might transform the sentence, "Smith is the designer
of that wall plaque.“ into the sentence, "Smith designed
that wall plaque.,” Which of the following pairs of 5 ms
reflectes the same kind of transformation? |

a, the seller -~ he gells

b. he talks -- he talked

¢, the dark night == In the dark

d, nore of these

Now consider how the two underlined words in each of the .
following sentences differ in form or funetion,

19,

*20,

I think 1t is interesting that Saturn has nine moons and
the earth has only one,

Titan 1s the largest of Saturn'a roons,

Which one of the following pairs of T'rms refleeta the
same difference? |

a, they agree -~ an agreeable deciaion

b, the baEI -« the balls

¢c. the base hit ~- she Eit

d. none of these |

The policeman on the corner could not guiet the orying
child who was separated from hcr parenvs,

Later, the policeman learned that the ehild pormally has
a quiet disposition, |

Which cne of the following pairs or forms ratlecta the
same difference? |

a, they a ree ~= an agreeable deciaion

b. she ae -« she sews

¢, he h -- a hit vall

J. none of these
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*21,

*22,
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Sam loves Uetty.
Sam thinks Betty is a lovable girl,
Which one of the follow1ng pairs of forms reflects the
same gifgeregcg? . r o ,
a., she beautifies -- a beautiful picture
b. a great thing -- a greater thing
. the dark night -- 1n the dark
d. none of these |

Pat's dog 18 ginﬂer than most dogs I have seen,
Patts dog 1s the 1n1est dog I have seen,

Which one of the following pairs of forms reflects the
same difference? ,

a. I argue -- my argument
~b. a greaft thing -- & greater thing

23,

c. & base hit -- a hit ba
d. none of thecse

A group of boys bullt three canoces and planned to race up
the river,

A group of boys built three canoes and planned a race up

2k,

25.

the river,
Which one of the following pairs of forms reflects the

same gifference°

a., they agree -- their a reement
b. feaﬁﬁer ~- gOme feaéﬁers

Ce he 515 -- the base EiE

d. none of these

We trudged aliong ateadily and quietly; the dark, still
night made us watchful, ,
Dark colors are very fashionable for fall clothing.
Which one of the following pairs of forms reflects the
same difference?

a. a beautiful picture =-- she beautifies

b. some feathers -- a feather

c. the dark night -- in the Hark

d. none of these

cathy's kittens play with a ball of yarn.
Cathy's kittens are §1a¥1ng with a ball of yarn.

Which one of the following pairs of forms reflects the

same difference?

a. he gells -- the seller

b, she talks -- she talked -
g. in ﬁhe dark -- the dark night

. none of these




26,

27.

28.

29,

30.
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The neighborhood was run down and shabby -~ all the houses
needsd pginE and the lawns needed mowing.

The peiginborhood children were a noisy, happy, playful
group. .

Which one of the following pairs of forms reflects the
same differengg? 2 . th

&, an agreeable decision =~ ey agrase

b. a great thing -- a greater thing

¢, in the dark -~- the dark night

d. nene of those

He thought we should go to the Stuart theatre and see a
movie,

I thought we should go the University Theatre and see
Hh"ie%.

m
Which one of the following pairs of forms reflecte the
aameigiffeﬁenoe? . |
&, weakens -~ thelr weakness
b. she sewsa -~ she sewed

¢, the base hit -~ he hit
d. none of these

One book is on the desk,

Ten Eogka are on the desk,

Waloch one of the fullowing pairs of forms reflects the
same difference?

a, their weakness ~- it weaken

b, a feather -~ some :g;jgcri

c. & base t - & hit ball
ess

d. none of

My siater promises to go skating with me tomorrow.
Does she usually keep the promises she makes?

Which one of the following pairs of forms reflects the
same Qifference?

a, they agree -- thelr agreement

b. the balils ~- the bal

c., she hit -- a base hit

d. none of these

This company will 1y all the material we need,

Thi: company will be the supplier of all the material we
neea,

Which one of the following pairs of forms reflects the
samnigirreﬁgncc? . n

a, weakens «- wealkness

b. the %nII -= the balia

¢c. the dark night == 1n the dark

d. none of these T
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31. This mschine functions so as to regulate the flow of
1iquids, drop by drop.
This machine is functional only to the extent that it 1s
able to regulate the I'low of liquids through it,
Which one of the following pairs of forms reflects the
came difference?
a. they agree -- thelr agroement

P. I pound == I poundad
¢. in the dark ~-- the dark night

d, none of these

32. In Lincoln there are some tail buildings,
In Chicago there are some er bulldings, K
Which one of the following palrs of forms relflects the
same difference?
a. an agreeable decision -~ they agree
b, a lovely sweater -- the loveliest sweater
c. A& all -- a base hit
d. none of these

Now refer to your auxiliary sheet, The firat paragraph is
the one you will use for question 33 through 38,

%33, Which of the following choices is best for sentence (1):

a. Move "Ocoasionally" to the end of the sentence,

b. Substitute "Here and thers in the world today" for
"Occasionally."

¢. Expand choice (b) so the sentence reads, "Scattered
hore and there among the mass of humanity in today's
world of turmoil you will find a man whe practices

~ what he preaches,"”
_d_a OQK. aﬂ 1’0

#3l4. Which of the following chcices is best for sentence (2):

a, Eliminate part of this and simply say, "Examples are
Mshatma Ghandi and Martin Luther Kinﬁ."

b. Relocate so the names appear first, "Mahtma Ghandl
and gnrtin Iuther King are examples of this kind of
man, *

¢. Incorporate the names from this sentence into the
first, eliminating the rest., That portion of the

. firgt sentence would read: ". . . & man, like Mahatma
Ghandi or Martin Iuther King, who practices what he
preaches," |

d. O.K. 88 15.
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Which of the following choices is best for sentence (3):

&,

Be

d.

Eliminate "ali kinds of,"
Move "wherever it may exist" so the sentence reads,
The world needs more men, like.these two, who have
the courage to speak out, wherever it may exist,
agalnst 21l kinds of injustice.”
Change the phrase "wherever it may exist" to "existing”
and place 1t so the ssntence reads, "The world neecds
more men, like these two, who have the courage to
8p§ak au: sgalnst &1l kinds of existing injustice."
A, 88 18,

Which of the following choices is least satisfactory for
sentence (4): '

a,
b.
Ce

d.

Change "which allows" to "allowing."

Eliminate "smug and," .
Relocate ‘'weak decenoy" so it reads, "Too many men
uphold a philosophy which allows tham to be smug

and indifferent, that of 'weak decency,'"

Add some sc the sentence reads, "Too many of today's
contemporary men uphold a vhilosophy nf 'weak decency'
(in Ghandi's wordug, which most certainly allows them
to be smug, indifferent and sheep-like."

Considering the context, the Lest beginning for sentence

(5)

.
L]

C.
d.

is:

Against the weakness of these men , , .

Irrespective of time and place ., . .

Even in relation to highly respected individuals who
have lived during the last century . . .

Representing the nobler aspects of man in soclety . . .

Posslibly more matenial'oould be effectively used in this
paragrapn, Which of the rfollowing is the best course
to follow in dealing with this problem?

b.

C.
d,

Additional material should consist of social and
economic background of India and the South which
motivated these men., |
Additlional material should consist of examples of how
Ghandl and King are examples of the kind of .person who
lives his convictions,
Additional material should consist of what it means to
live undsr the confederate flag and the union Jack,
Additional material should consist of a reference to
xggei geographical areas, especially Europe and Iatin
l' Oa. .
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Question 38 is the last question referring to the paragraph
on Martin Iuther King and Mshatma Ghandi,

39.

Now
the

ho.

hi,

y2,

Nothing comes out of the sea that is quilte as interesting

as an oyster, Served for dinner, it's a gourmet's
delight. Furthermore, it may have a mystical, magical
knack for making pearls,

Within the given context, the best final sentence is:

a,
B.
c.
d.

This knack is nothing lesz than miraculous,
It's miraculous, miraculous, miraculous!

The oyster's ingenuity is nothing less than miraculous,
The flavor of an oyster is so delicious--1t's certalnly

miraculous that it might also make & peari,

refer to your auxiliary sheet, The second paragraph 1s
one you will use for questions 40 through 42,

This question refers ts the sentence that has a (1)

before it. Perhaps this sentence can be improved, Perhaps

not,
8.

Which one of the following cholces 1s Yest?
From the description of landscape, people, and

- weather, we learn something of the atmosphere of the

b.

c.
d.

Now

story., From this we know how the author expects us
to take the story.
Expand the list of things which can be described so

it reads: "From the description cof landscape, pegple,

weather, manners, superstitions and animals ., . .,
Through description of people and things the writer
sets the mood of the story.

OOK. aa ia'

lock at the sentence that has a (2) in front of it,

Perhaps this sentence should be revised, Which of the
following choices is best for this sentence?

d,

It should read: "Irving has gone to some extra pains
to make poor Ichabod look extremely funny,"

It should read: "Irving makes us laugh at Ichabod.,"
It should read: "Irving has created a character at
whom we can laugh," |

No change needed,

Considering the context, which of the following makes the
best final sentence for this paragraph:

a.
b,

C.

It is easy to see why Washington Irving has been
called America's first humorist, o

What Irving has done is %o put a picture in our
minds-~-we are to look at Ichabod with humor,

Irving also has created another odd character named
Rip Van Winkle, who is described in a story by the
same name,

g i i e vane e e - . R - B o D IOV A S
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When read together the following sentences are part of a
paragraph from a story about Louis Brallle and the Jdevelopment
of the Braille alphabet for blind people, .

*“3.

sy,

us.
46,

uT.

“But while he was still in the teens a new idea i'lashed
into his mind," | - |

Which one oi the following sentence patterns 1s siullar
to this one&? -

a, My ocat is hungry.

b. The dessert tastes deliclous,

¢. The crowd oheerad the team,

d. John went away.

Now compare the original and a revised verslon of this
sentence: But while he was still 1n the teens a new
idea flashed into his mind, | | :
(Revision) But as a teen-ager a new idea flashed into
Tn which one of the following revisions 1s the same kind
of structural change n.le in the sentence? |
&. The ghost chased the witch, when the moon was full,
(Revision) When the moon was full, the ghost chased
the witch, =
b. The steaming hot coffee quickly warmed the men,
(Revision) The hot coffee warmed the men.
c. Monkeys make lovable pets for children.
, (Revision) Monkeys make lovable and interesting pets
A for children, | .
d, I saw & man who was running, ‘
(Revision) I saw a man on the run,

Omitted

Now consider the difference in the underlined words of this
original sentence and a revision of it;
"'he dots could be arranged in a great variety of amall
patterns and a child™s sensitive fingertips could detect
those patterns readily,”
(Revision) "A great variety of small patterns could be
made by different arrangements of the dots,
and a chiid's sensitive fingertips could detect
those patterns resdily,"
Which one of the following pairs of forms reflects the
aametgirrerence? thed 5 .
a. ey Erea -= thelr agreemen
Fo th‘ bl -an the b‘l t
¢, the dark night -- in the dark
d. none ol these -

Omitted
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"Finally in 1829--when Louis was twenty years of age--the
alphabet came into general use,”

Which one of the following sentence patterns is similar
to the main clause of this sentence?

a, My cat is hungry.

b, John went away,

¢, The crowd cheered the team,

d. None of these,

"One hundred years later, in 1929, the people of France
arranged a celebration in honor of Louis Braille,"
Which one of the following sentence patterns 1s like
the sentence pattern used above?

a. The dessert tasted deliclous.

. John went away, ‘

¢, He sent me his address,

d., None of these,

Now compare the original and a revision of the above
sentence: | ‘
(original) "One hundred years later, in 1929, the pecple
of Frarue arranged a celebratio~ in henor of Louis Braille,"
(Revision) "One hundred years later, the people of France
arranged a celebration in honor of Louis Braille,"
In which of the following revisions is the same kind of
structural change made? : |
a. The ghost chased the witch over the hill. | »
(Revision) The witch chasad the ghost over ihie hill,
b. The steaming hot coffee  quickly warmed the men,
(Revision) The hct coffee warmed the men.
¢, Monkeys make lovable pets for chlldren, ,
(Revision) Monkeys, interesting creatures as they
are, make lovable pets for children,
d. I saw a man on the run,
(Revision) I saw a man who was running.

“During the celebration a statue of him was unveiled in
the little village od Coupvrai where, as a child of three,
he had los% his sight." - | k
Which one of the following sentence patterns igs simllar

" to the main clause of this sentence?

8., John went away.

P. My cat is hungry.

¢c. The dessert tastes deliclous,
d. The food is good,

At the unvelling of the statue a dramatic thing happened."

(Revision) At the unveiling of the statue a dramatic and
impressive thing happend."
Which one of the following kinds of revisions is like this?
a, The ghost chased the witch. |
(Revision) The witch chased the ghost,
b. The steaming hot coffee quickly warmed the men,
(Revision) The hot coffee warmed the men,
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(52 continued)

53.
Sl

55.

56,

2. Monkeys make lovable pets for children,

(Revision) Monkeys make lovable and interesting pets
| for children, . ’ |

’d. I saw a man on the run,

(Revision) I saw a man running.

Omitted

"Slow%y they moved their sensitive fingertips across the

face,'

Which one of the following sentence patterns ie similar
to this one? ' ,

a, The dessert tastes delicious.

b. The crowd cheered the team.

C. le sent me his address,

d. None of these,

"gofthat"was Louis Braille, the man who had given them
vievory. o o
Which one of the following santence patterns is similer
to the main clause of this one? a

a, The crowd cheered the team,

- b, The dessert tastes delicious,

¢. He sent me his address,
d. None of these, |

“Louls Braille, the blind boy who finally found his second
¢hance, " : | '

‘Which one of the following sentence patterns is like this

one? |

a., The crowd cheered the team, —
b. The dessert tastes delicious,
¢, He sent me his address.

- d. None of these,

Now refer to your auxiliary'éheet; Qneations 57 through 60
- refer to the third paragraph, -

5T .
*58,

Omitied | | o o
Sentences (2) and (3) will be more effective if they are

‘combined somehow, Choose the best sentence:

a. From the culture in which we are reared--compounded
of the influence of parents, school, church, folkways,
literature--our personalities are formed, |

b. Parents, school, church, folkways, literature--these
make up the culture in which we are reared; these are
influential in forming our personalities,

¢. From the culture in which we are reared our personaliities
are formed and we mean hers the influence compounded of
parents, school, church, folkways and literature,

d. From the culture in which we are reared our personalities
are formed, but also we mean here the influence compounded
of parents, schook, church, folkways and literature,




%59, Which one of the following choices 18 best for sentence (4):
a, We take and reject, we say we believe in lots of things
we don't believe in with our whole heart and soul,
b. We take and we reject; we do not really believe in all
that we profess to belileve in,
c. We accept some ideaa and we reject others; and we do
not really believe in what we sometlmes profess to
: acecept. : :
d. O0.K. as 1s,

#60, Wnich one of the fnllowing choices 1s best for sentence (5):

a, But certain reliable and dogmatic principles we make
out to be our very own., Integrity most certainly
consists in 1living up to them to the best of our
abllicy. | ‘ , |

b. Cut out "worthwhile! "very," and "wholly."

c. Integrity consists in living up to our principals.

d. O.K, as 1s,

When read together the following sentences are part of a
paragraph from "That Mark Horse® by Jack Shaefer. ~

61, Sentence: That horse and I were five-slx years younger
when this all began, | | |
Revision: When this all began that horse and I were
five=-six yeanrs younger,
wgich gne of the following has this kind of structural
change” o
a. The witch chased the ghost while the owls screeched,
(Revision) While the owls screeched, the witeh chased
. the ghost, ‘ -
b. The steaming hot coffee quickly warmed the men,
(Revision) The hot coffee warmed the men,
Monkeys make lovable pets for children, o
(Revision) Monkeys, intereating creatures as they are,
| " make lovable pets for children,
d. I saw a man on the run, ‘ |
(Revision) I saw a man who was running.

62. I scouted around and he was out by the stock corral and a
bunch of other men too all leaning on the fence and looking
over, , | TS -
Revision: I scouted around and he was out by the stock
corral leaning on the fence and looking over and a bunch
of other men too, . ;
Identify the means of revision used above:

a., transformation .
b, relocation | e

c, addition sz vl

d, elimination
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63. Sentence: I pusheld up by the agent and there was thai
horse inside,
Revision: I pushed up and there was that horse inside.
ngch one of the following has this kind of structural
change?
a, The ghost chased the witch and the cats meowed.
(Revision) The wétch chased the ghost and the cats
meowed,
b. The steaming hot coffee quickly warmed the men,
(Revision) The hot coffee warmed the men,
¢, Monkeys make lovable pets for children.,
(Revision) Monkeys and basset hounds make 1evab1e
pets for children.
d. I saw a man running,
(Revision) I saw a man on the run,

64, Sentence: Like the rest around I'd been raised on cow
ponies and this thing looked blg as the side
of a barn to me and awkward ais all get out,

Revision: Like the rest around 1'd been raised on cuw
ponies and this thing looked huge to me and
awkward as all get out,

Identiry the means of revision used aboves

a, transformation

P. reloeation

c, Aaddition

d. elimination

65. Sentence: There were bits of straw clingins %0 him and
; he stoud still with head up testing the air,
Revision: There were little bits of yellow straw
clinging to him and he stood still with hia
head up testing the clear, fresh air,
Which one of the following has this kind os structural
change?
a. The last is best, |
(Revision) The best is last,
b, The steaming hot coffee quickly warmed the men,
(Revision) The hot coffee warmed the men,
¢. Monkeys make lovable pets for children,
(Reviaion) Monkeys and sea horses mnke 1ntereat1ng
pets for children, ‘
d. I saw a man on the run,
(Revision) - I saw a man who was running.

66. Sentence: ﬁgzltoo good, Juat enough to place once 1n a
| e,
Revision: Not too good, Just enough to place occasionally.
Which one of the following has thia kind of atructural
change? ,
a.. The last is best, |
(Revision) The best 1s last,
b. The steaming hot coffee quickly warmed the nmen,
c Qnevinion The hot cotree ulrmcd the men,

%?ﬁﬁon %on ve‘yal,e ﬂﬂ:crn ’bm%ea as they are,
make lovable pets ror children,

saw a man on the run,
Revision) I saw a man running.
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68,

69.

T0

Sentence: I was in toxn one day for the mail and the
postmaster poked his head out to chuckle some
and say there was something for me at the
station a mite too big for the box,

Revision: I was in town one day and the postmaster
poked his head out to say there was something
for me at the atation too big for the box,

Which one of the following has this kind of structural

change? | ‘

a., The last 1is beat.

(Revision) The best is 1aat.
b. The steaming hot coffee quickly warmed the men.
(Revision) The hot coffee warmed the men,

¢. Monkeys make lovable pats for children,

(Revision) Monkeys, interesting crestures as they
. are, make lovable pets for children,

d. I saw a man on the run,

(Revision) I saw a man who was running.

Sentence: I went down and the agent wasn't there,
Revision: Ihpurriedly went down and the agent wasn't
| there,
Which one of the rollowing has this kind of atructural
change?
a. The last 1s best,
(Revision) Tiz best is last,
b. The steaming hot coffee quickly warmed the men.
(Reviaion) The hot coffee warmed the men,

6. Monkeys make lovable pets for children,

(anision) Monkeys and sea horses make interesting
! : pets for children,

d. I saw a man on the run,
(Revision) I saw a man who was runnins.

e o« o« 8nd then I saw that horse move. He took & few

steps walking and flowed forward into a trot, That's

the only way to put it, He flowed rorward the way water

rolls down a hill,

Which one of the following patterns of repetitiona ia

similar in form to the one Schaefer uses here?

a, Simplicity, simplicity, simpliclty! '

P. « o o this nation of the people, by the people, for
the people shall not perish from the earth,

c., I went to the woods because I wished to live

deliberately, to front only the essentlal facts of
life, and not, when I came to die, to discover that
I had not lived,

¢, The British motive for founding American colonies
in the seventeenth Century was that the colonles
would make money for British merchants. Colonlzation
proceeded on the assumption that British merchants
would ahlre in 1arge money profits,
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70, Sentence: gig muscles didn't bunch and Jump under his
e,
Revislon: His muscles were supple and didn't bunch and
Jump under his hide,
Identify the means of revision used above:
a, Transformation
b, Relocation
¢, Addition
d., Elimination

71, Sentence: They slid easy and smooth and those long lega
reached for distance without seeming ¢o try.
Revisicn: They slid easy and smooth and those long legs
reached for distance effortlessly,
Which one eof the following has thin kind of atruotural
change?
‘a, The ghost chased the witeh,
(Revision) The witch chased the ghost.,
b. The steaming hot coffee quickly warmed the men,
{Revisinn) The hot coffee w~rmed the men.
¢, Monkeya make lovable pets for children,
(Revigion) Monkeys, interesting creatures as they
are, make lovable pets for children,
d., I saw a man on the run,
(Revision) I saw a man running.

72, Sentence: He made a double cireuit of the corral wilthout

slowlng, checking everything as he went by,

Revislon: He made a double circuit of the corral checking
everything as he went by without alowing.

Identify the means of reviaion used above. |

a, transformation

b. relocation

¢, addition

d. elimination

73. Sentence: He saw us along the fence and we coulid have
-~ been posts for the particular attention he
- - pald us,
Revision: He saw ua and we could have beeﬂ posts for
: the attention he paid us,
Identiry the means of revision uaod above:
transformation

b. relocation

¢, addition :

d. elimination
Question 73 is the last ona referring to the paragraph from
'That Mark Horse," |
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The foliowing questions deal with patterns of repetition., In
each case identify the kind of repetiticn by matching 1t
E with one of tue choices,

Questions T4 and 75 refer to this part of the poem "Autumn"
by Alexander Pope:

Go, gentle galeu, and bear my sighs along.
For her, the feathered quires neglect their song:
For her, the limes their pleasing shades deny;
For her, the lilies hang theilr heads and die,

=0 =

Say, 1is not abaenoe death to those who 1ove?
Go, gentle gales, and bear ry sighs away!

o\

74. This questilon deals with lines 1 and 6 of Pope‘s poem,
Which one of the fcllowlng types of repetition 15 sinilax
in its form to thesz» iinesa? E
&, Simplicity, simpliecity, simplicit;.

P. . . . this nation of the people, by the people, for
the people shall not perish from the earth,

¢c. I went to the wooda because I wished to live
deliberately to front only the essential facts of
1ife, and not, when I came to die, to discover that
I bad not lived.

d. The British motive for founding American colonies in
the seventeenth century was that the colionies would
make money for British merchants, Colonlzation
prﬁceedwd on the assumption that British merchants
would share in large money protits~

75. This question deals ‘only with lines 2, 3 and 4 of Pope's
poem, Which one of the following types or repetition is
similar in form to these lines? |
a, Simplicity, simplicity, simplicility! ;
bB. . . . this nation of the people, by the people, for
the people shall not perish from the earth, ,

¢, I went to the woods because I wished to live
deliberately to front only the essential facts of
life, and not, when I came to die, to discover that
I had not lived,

d., The British motive for rounding American colonies in
the seventeenth century was that the colonies would
make money for British merchants, Colonizatlion

., proceeded on the assumption that British merchants
would share in large money profits.
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"He is inocapable to love and to use his reason, to make
declisions, in fact incapable to appreciate life and thus
is ready and even willing to destroy everything."--The

‘Sane Society, Fromm,
Which one of the following types of repetition is similar

in form?

a, Simplicity, simplicity, simplicity!

b « . « this nation of the pe,gle, by the people, for
the pesople shall not perish rom the sarth,

¢. I went to the woods because I wished %o live
deliberately to front only the essantisl facts of
life, and not, when I came to die, to discover that
I had not lived,

d. The British motive for founding American colonies
in the seventeenth century was that the colonies
would make money for British merchants., Colonization
proceeded on the assumption that British merchants
would share in large money profits, \

Earth of the slumbering and liquid trees!
Earth of departed sunset--earth of the mountains misty-topt!
Earth g{ t?o vitreous pour of the full moon Just tinged with
ue
Earth of shine and 3dark mottling the tide of the river!
Earth of th: }1mpid gray of clouds brighter and clearer for .
my sake

Whish one of the following kinds of repetition is similar
in form to the one Whitman is primarily using in this
passage from "Song of Myselfr"?

a, Simplicity, aimplicity, simplicity!

b, + « o this nation of the people, by the people, for
the psople shall not perish from the earth.

¢, I went to the woods because I wished to live
deliberately, to front only the essential facts of
1ife, and not, when I came to die, to discover that
I had not lived,

d., The British motive for founding American colonies in
the seventeenth century was that the colonies would
make money for British merchants. Colonization
proceeded on the assumption that British merchants
would share in large money profits.




Th

Questions 78 and 79 refer to the following seni<hce by Woodrow
Wilson in the Spring of 1918:

9.

"Force, force to the utmost, force without stint or limit,
the righteous and triumphant force which shall make .'<ht
:hetgawaortthe world, and cast every selfish dominion down

n the dust,

Which one of the following kinds of repetition is moat

like Wilson's basic repetitive device?

a, Simplicity, simplicity, simplicity!

b. . . . this nation of the people, by the people, for
tue people shall not perish from the earth.,

¢, I went to the woods because I wished to live
delibverately to froent only the essential facts of
ilfe, and not, when I cams to Adle, to discover that
I had not lived,

d. The British motive foxr founding American colonies
in the sevaenteenth century was that the colonies
would make money for British merchants. Colonization
proceeded on the assumption that British merchants
would share in large money profits,

To reinforce his basic repetitive devioe, Wilson uses one

of the following kinds., Which one? -

&, Simplicity, simpliocity, simplicity!

be « « o this nation of the people, by the people, for
the people shall not perish from the earth,

¢. I went to the woods beacuse I wished to live
deliberately to front only the essential fsots of
1ife, and not, when I came to die, to discover that
I had not lived,

d. The British motive for founding American colonies
in the seventeeenth century was that the colonies
would male money for British merchants., Colonization
proceeded on the assumption that British merchants
would share in large money profits,

Now refer to your auxiliary sheet. The fourth puragraph is
the one you will use for qncationa through 83.

80.

Each one of the following aontences might be placed in

the blank that has & (1) in front of i1t. Which of the

f'ollowing sentences uses repetition best in this context®

a., Indeed, Jazz expresses the spirit of the times in an
admirable and important way.

b, Iiberty! Freedom! Happiness!

c. American freedom gave birth to jazz and it conveys the

idea of liberty to millions of young people throughout

the world.

d, Jazg, along with modern abstract art, expreaaea the
chaotic philosophy of "Live while you can" which
aptly expresses the spirit of the times,
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82,

83,

5

Now look at the underiined phrase that has a (2) in front
of it:s "The basic foundation . . "

Which of The Tollowlng oholces is most true of this kind
of repetition?

a, This 1s useless repetition because it simply repeats

an idea That 1Is already clearly stated,

b. This is useless repetition becsuse when you ask, "basic
foundation, as opposed to what--unbasic foundation
or baseless foundation?" you see it is nonsense,

C. This is effective repetition because it defines the
terms used,

d., This 1s effective repetition because it clarifies
the author'’s 1deas,

the scme way, analyze the underlined words that have

In
(3) in front of them: "polyrhythmic, that 1s, it 1s
ooggoaed of many rhythms,™ WE%cE of the rollowing

cholces 1s most true of this kind of repetition?

&, This is useless repetition because it simply repeats
an idea That 1= already clearly stated.,

b. This iz useless repetition becauze when you ask,
"polyrhythmlc, as opposed tc what-~nonrhythmic, or
no-rhythmic?" you see it is nonsense, '

¢. This 1s effective repetition because it defines the
terms used,

d. This is effective repetition because it emphasizes
the authcr's la2as,

Apply the same kind of analysis to "intriguing and
baffling," the words following (4). ”WEEEE‘BTEEEE"

TFollowing choices 1s most true of this kind of repetition?

a., This is useless repetition because it simply repeats
an i1dea That Is already clearly stated. |

b, This is useless repetition because when you ask,
"haffling, as opposed to what--clarity and precision?”
you see 1t 1s nonsense, | |

¢, This is effective repetition because it defines the
terms belng used,

d., This is effective repetition because it emphasizes
the author's ldeas,

Now refer to your auxiliary sheet, page two, Questions 84-8T7
refer to the second paragraph on that page.

8k,

Look at the underlined phrase with (1) in front of it:

"npehistoric primitive man." Which of the following

oEoIces T8 most true of this kind of repetition?

a, This is useless repetition because it simply repnats

= an idea That Is already clearly stated,

b, This 1s useless repetition because when you ask,
"prehistoric primitive man, &s opposed to what--

posthistoric or contemporary primitive man?" you

see it 1s nonsense,

¢, This is effective repetition because it del'ines the
terms usédq,

d, This is effective repetition because it clarifies
and emphasizés the author's ideas,
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Now look at the underline phrase with (2) in front of
it: "iplasma', that is, electrically charged matter,"
¥hich o e tollowlng cholces 13 mos e o this kind
of repetition? :

a. This is useless repetition because it simply repeats
an idea That 18 already clearly stated,

b, ‘This is useless repetition because when you ask,
VelectricAally charged matter, as opposed to what--
non-electrically charged matter?” you see 1t 1s
nonsense, :

¢. This is effective repetitlon because it defines the
terms used, ‘

d. This is effective repetition because it clarifiles
the author’s ildeas,

In the same way analyze the underlined sentences with

(3) in front of them: “For some unknown reason there 1s

a periodic change in the pimama Tlow. A Times 1% expands

‘a"'ngse'a"!'"o‘ ther € I%s"'!ﬁ'"co"'n‘ g‘ﬁc‘ﬁh’ =" Which or the rollowing

T8 most true ol thése sentences?

a. "This is useless repsiition because it simply 1epeats
an idea THAT 1s already clearly stated,

b. This is uselsss repetition because when you ask,
"periodic ohange, 23 opposed o what--unperiodic
change?" you see it is nonsense,

¢. This is effective repetition becauae it defines the
Yerms used, | .

d. This is effective repetition because it elarifiss
the author's ideas. '

Apply the same kind of analysis to the underlined words

with (4) in front of them: "solar wind of the sun,

Which of the following is most true of these words?.

a, This is uselsas repetition because it simply repeats
an idea THat 1s already clearly stated,

‘b, This is useless repetition because when you ask, “"sun,

as opposed to what--the moon?" you sse it is nonsense,
c. This is effective repetition because 1t defines the
terms used,
d. This is effective repetition because 1% clariflies
and emphasizes the author's ldeas,
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APPENDIX B

USES OF LANGUAGE
DIRECTIONS

You have before you two sets of materialas, One set is
the test itself. The second is the instructions which you
are now reading. Instructions within the test will refer you
to the appropriate passages, |

Your answers to all questions in this test 26 to be
recorded on a separats answer sheet, Print your name, name
of your school and city, titie of this test and date =h your:
answer shest, Do this now; then finish réaﬁing‘thaae d1rect1ons.'”

Each exercise in this test consists of a question followed
by several suggested answers, The answer sheet contains sets
of spaces, FEach set is numbered to correspond to & question
in the test, To mark an answer, decide which one of the
suggested answers is best; then, on the answer sheet, find the
set of spaces numbered the same as the question., Make a heavy
black mark in the space corresponding to the best answer, That
is, if you think answer a is beat,.mark’the'rirut apaé&g if
answer b is best, mark the second space, eto,

If you change your mind about an answer, erase your first
mark completely. Then mark the space for the answer you
prefer, Make certain each time that your mark is placed in

the set or‘spaces numbered the same as the question, Aﬁy mnrk

wrongly placed will count againat you.
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AUXILIAKY SHEET FOR USES OF LANGUAGE

Paragraph 1 This paragreph refers to questions 9 - il.

You are 2t home listening to a physical fitness program
on the radio. The announcer gives you these instructions--
"Liz rlat on your back, knees YLent and feet hooked under a
neavy plece of furniture, hands at the sides., At the count
of one, with your chin as close to the cheat as possible,
raise the bedy to a sitting position and continue forward as
far as you can, For the count of two, returm to ihe original

position.“

Paragraph 2 This paragraph refers to questions 25 « 27,

Here is a passage from a letter of John Keats to his
wrother and sister-in-law: %I mean, I began by seeing how
man was formed by circumstances--and what are circumstancesf--
but touchstones of his heart--? and what are touchstones?--
but proovings of his heart? and what are proovings of his
heart but fortifiers or alterers of his nature? and what is
his altered nature but his soul?--and what was his soul before

1t came into the world and had these proovings and alteraticns

&nd perfectionings?--An intelligence without Identity--and how
is this Identity to be made? Through the medium of the Heart?
And how is the heart to become this Medium but in a world of
clircumstances?"

Paragraph 3 This paragraph refers to questions 30 and 31,

A group of chlldren on the way home on the last day of
school are singing, "School’s ocut! School's out! Teacher
let the monkeys out ., . .," Suddenly they change their tume
and burst lnto the song from Mary Poppina with the million-
doliar word: "Supercalifragiiisticexpialidocious!" |

Paragraph I This paragraph refers to questibns 32 - 36,

In The Merchant of Venlice by Shakespeare, Shylock is
a money~Ie€nder whom Antonio hates, However, when Antonio
2eega to borrow money, he finds Shylock wiliing to loan it
0 him: | '
SHYLOCK ¢ . This kindness will I show.
Go with me to a notary, seal me there
Your single bond, And, in a merry sport,
If you repay me not on such a day,
In such a place, such sum or sums as are
Expressed in the condition, let the forfeit
Be nominated for an equal pound
Of your fair flesh, to be cut off and taken
In what part of your body pleaseth me.
ANTONIO: Content, i' faith, I'll seal to such a bond
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Paragraph 5 This paragraph refers to questions 37 and 38,

Here is a pcem by William Wordsworth:

My heart leaps up when I behold
A rainbow in the sky:

So was 1t when my life began; .

So 1s it now when I am & man; f

S0 be it when I shall grow old,
Or let me die! o |

The Chlld is father of the Man;

And I could wish my days to be

Bound each to each by natural piety.

Paragraph 6 This paragraph retarstoqueationa-43 andiuﬂ.

Here 18 a passage from Pride and Frejudice by Jane Austen:
"The tumult of hefﬁﬁ!ﬁ%’ s now painfully great. She
knew not how to support herself, and from actual wsakness
sat dows and cried for half an hour, Her astonishment, as
she reflected on it, That she should receive an offer of
marriage from Mr, Daroy!" \ g B

Paragraph 7 Thia paragraph refers to questions 45 and 46,

%ere is a situation from The King of the Wind by Marguerite
enry : | — - .

- Agba; a Morroccan stable boy, and a mute, was taking -
care of a newborn colt: "“He made all sorts of promises in
his mind, 'My name is Agba, Ba means father, I will be
a father to you, Sham, . . "7 | ‘

Paragraph 8 This paragraph refers to questions 49 - 52,

From Beowulf: o | T
| . Beowulfl spoke:
“Let your sorrow end] It is better for us all
To avenge our friends, not mourn them forever,
Each of us will come to the end of this life
On earth; he who can earn it should fight
For the glory of his nane; fame after dsath
Is the noblest of goals, Arise, guardian
Of this kingdom, let us go, as quickly as we can,
And have a look at this lady monster. o

¢ €& 3 & 0 » & s @ " ¢ P 0 s & & s > 0
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Paragraph 9 This paragraph refers to questions 53 and 54,

From the Life Nature Library: "Evolution" |

"aA million years or so ago, some of those near-men of
South Africa--who may or may not have been among our direct
ancestors-~took to globe-trotting, The world beckoned them;
perhaps the game always looked to be a little more plentiful
a little farther on, and in their time "farther on" was
uniquely reachable, The wide gontinental ice sheets had
ecrept down from the north, and as vast quantities of water
were locked up in the milea~deep ice, the sea level receded,
All through the world the shores widened and land bridges
were revesled, wide and crossable, batween some of the earth's
‘major land masses, . . o

So early man pushed on, dry=-shod, out of Africa into
southern and western Europe, where some of his primitive
stone tools have been found; into India south of the Himalayas,

where he left more of his enduring flints to mark his passing;

and along & warm, Aary corridor into a southern extensilon of
the Asiatic continent that ia now the 1sland of Java, There
the skull and leg bones of Pithecanthropus testified to his

arrival and survival, Probably a e later the migrators
turned north into China.," :
Paragraph 10 This paragraph refera to questions 57 - 59.

From the Lincoln Journal, April 23, 1965: |

Boston (UPI)--Ur. Martin Luther King, ignoring threats of

death, led a oivil rights march in this "cradle of liberty"

city Friday after jittery police freed him from enthusiastic

mobs who trapped him in his car for an hour, | |
The Atlanta integrationist walked at the head of a column

of 15,000 persons~-about half as many as anticipated--from

a Negro slum area to & rally on famed Boston Common, The

rally attracted about 22,000 persons, ©
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USES OF LANGUAGE
Grade 9

*1, A vocal moloist in church steps to the piano and faces
~ the congregation, When she ls ready to sing, she looks
at the pianist and nodl,n He begins to play the accompaniment,

Which of the followinrg questions can most sensibly be
asked by the pilanist of the sololst's underlined gesture?
a, Is that true or false? | ,

b. Will she do what she says?

6. Is she putting on?

d., Shall I do what she indlcates?

2, This question refers to the situation described fox
question 1, | |

In which of the following situations do utterances have a

job most like the soloist's underlined gesture? .

a, 1 teacher at the front of the room says, "For next
Monday write a short thame on some aspect of your

0

hobby or favorite pastime activity."
b. You are listening to a lecture on archltecture:
"Then about 1890 steel framing became practical for
high buildings., In 1891 a 22-story building was
built on a metal skeleton in Chicago," - f
¢. A small boy iz sitting on his front step on the evening
of the 4th of July. As he tekes in all the nolse and
:plora?ulightu he says, “Wow! this is really something!
| ow-ee -
d., At a football game, four girls jump up and face the
crowd, yelling, "Let's go south! Iet's go south{" The
erowd joins the chant, - S . .

-3, A man is eating breakfaat and readihs the morning paper

at the same time, His wife approaches with the coffee
pot to refill his cup, He holds his hand over his cup,

In which of the following situations do utterances have a
- job most like the man's underlined gesture? ; |
" a, You are Iistening to a lecture on architecture: "Then
about 1890 steel framing became practical for high
“buildings., In 1891 a 22-story bullding was built on
a metal skeleton in Chicago," | |
b. A teacher at the front of the room says, "For next
Monday write a short then=» on some aspsct of your
hobby or favorite pastime activity,"
¢, A small boy is sitting on his front step on the evening
of the 4th of July. As he takes in all the noilse and
gplord?ulighta he says, "Wow! this is realliy something!
ow-ee . |
d, At a football game, four girls Jjump up and face the
 orowd, yelling--"Ist's go south! Let's go south!"
The crowd joins the chant,

(NOZE: Correct answer is underiined,
» indicates those items on the oriterion test)
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Ba .

A small boy, almost in tears, limps to his mother holding
bis kuee, She holds him awhiie, huga him and klisses him,

In which of the following aituations do utternacea have a

job moat like the boy's actlons?

a, You ars listening to a lecture on architeoture- "Then
about 1890 steel framing became practical for high
buildings., In 1891 a 22~story building was built on
a metal skeleton in Chicago.”

b. A small boy 1s sitting on his front step on the evening
of the 4th of July. As he takes in all the noise and

| aplore?'lights he says, "Wow! this is really something!
ow-ee!!’

¢c. At a footbhail game, four girla jump up and face the
crowd, yelling~-"Let's go south! Let's go south!"

"The orowd Jolns the chant,

d. A boy with & water pistol in sohool fires at a girl,
The teacher asks him to place it on her desk, He says,
“Please 1et me keep it, I won't shoot 1t again, I
promise," “

This question cefers to the situation described for
question y,

‘In which of the rollowing situaticna do gestures have a

Job most like the motherts actlons? ,
a. & Tather speaks to his daughter--"Bping me my pen,
please,” She replies, "Wheére is 1t““ The father

N oints tocward his desk,
b, \E band lsader 1n & high shcool steps to the stand and

taos it with his baton. The students stop chatting
and get re op

Yo
e, A lady at a wedding reception, aerving co:ree to the

. guests, smiles as she serves each one,
d. A salesman has peen talking to his client about an
- insurance policy, He tries to close the dezl by
saying, "Why not get this added protection now?" The
glient reaches for hls pen and signs his name on the ™
dine,
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Now consider thils utterance from President Kennedy's
inaugural address on January 20, 1961: "Ask nnt what

your country can do for you; ask what you can do for
your country." :

In which of the following situations do utterances have a

Job most like Kennedy's utterance? -

a. A Teacher at the front of the room says, "For next
Monday write a short theme on some aspect of your
hobby or favorite pastime activity," |

b. You are listening to a lecture on architecture:

“"Then about 1890 gteel framing became practical for
high buildings. In 1891 & 22-story bullding was
built on a meial skeleton in Chicago,."

¢. A zmall boy 1s sitting on his front step on the
evening of the 4th of July. As he takes in all the
noise and colored:liﬁhta he says, "Wow! this is really
something! Wow-ee!! o |

d., She dwelt among the untrodden ways

Beside the springs of Dove, |
A Maid whom there were none to praise
And very few to love:

You are doing your math homework and read, "When multiplying
with decimals, the methods are similar to those used with
whole numbers except you must use care in placing the
decimal point in the product.”

Which one of the following is an appropriate reaponae'for
the reader of the above passage? |
a, "OK, I'll do it."

b, "Um-mem--yes-~I think I understand that now,"

8.

c. "Oh~-h, now I see this kind of experience more fully."
d, "Boy, the writer 1s sure worded up about that!"

This question refers to the passage from the math book

“quoted in question 7. In which of the following situatlons

go ﬁgatures have a job most like the language in the math

00 | —_— | o

&, A father speaks to his daughter--"Bring me my pen,
please," She replies, "uhere is i1t?" The father

oints toward his desk, | . -
b, E band leader in & high school steps to the stand and

taps it with his baton, The students astop chatting
iﬁﬂi?ﬁﬂ??ﬁﬁiﬁ?“fb PIAy.

¢, A lady at a wedding reception, serving coffee to the

guests, smiles as she serves each one, i

d, A little girl Is practicing the pilanv., She plays a
few measures, makes a mistake, and begins again; she
plays & few measures, makes a miatake, and begins
again; she plays a few measures, makes a mistake, and

slams both hands down on the keys,
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9. This question refers to paragraph 1 on your auxiliary shéet.

In which of the following situations do gestures have
a job most like the utterance of the radio announcer?
a, A TathieYr speaks to his daughter--"Bring me my pen,
please.” She replies, "Where is 1t?" The father
oints toward his desk. S ‘

b, band leader in a high school steps to the stand
and taps it with his baton, The students stop
chatting and get rea o play, |

¢, A lady at a wedding reception, serving coffee to the
guests, smiles as she serves each one,

d. A salesman has been talking to his client about an
insurance policy. He tries to close the deal b
saying, "Why not get this added protection now?

%%e g}ient reaches for his pen and signs his name on
e line, § - ‘

This question refers to paragraph 1 on your‘auxiiiary sheet,

Which one of the following questions can be most sensibly
asked by the listener of the raldlo announcer's utterance?
a, Is that true or false? . |

b, Is he putting one?

‘¢, Shall T do what he indicates?

d. Is he telling a meaningful ‘tale!, oné which has a
point or triies to make me see something new?

This question refers to p&r&graph\l on your auxiliary sheet,

Suppose that a hcusewife has just poured her second cup of

coffee when she hears the above qucted physical fitness

instructions. As she slowly sips the coffee she reflects

on how clearly the announcer has described the steps in

this exercise for the listener., Which of the following

cholces best described Ler response: e

8. This™I8 an UNEXPECTED response bécause the anncuncer
expects the housewife-listener to stop what she is
doing at home and DO the exercise. |

b, This is an UNEXPECTED response because the housewife
doesn't respond to the announcer's attempt to get a

group feeling from his audience,
c. This is an EXPECTED response becaus® no hougewife
18 ready to exercise before she has had at least three
| cups of coffee, . | | |
d, This is an EXPECTED response beocause the hcusewife
recognizes the amnnouncer's attempt to say something
~important about human experience,
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You walk into an unfamiliar grocery store to buy S0Me -
thing you need., You ask, "Where's the shampoo?" and
the clerk answers, "South side of counter 15,"

What would be appropriate behavior for the clerk to use
with that utterance?
a, Wink obviously at another clerk-~that emphasizes
the fact that youire an outsider here,
b. Point toward counter 15--it helps clarify directiona
in caze you're mixed up in & strange place.

G. Make a peper wad, pilok up a rubber band--send this

missle on its way toward counter 15 with the added
instruotions, "That-a-way."

d, With an anguished expression on his face, he would
put his left forearm on the counter, his forehead
gg 215 forearm, and pound the counter with his right

8V.

A small bey had frequently been told by his mother, "No!

no! Billy doesn't tear paper in little bits and scatter

it on the floor." While mother is out of the room, Billy

tears paper in little bits, strewing it all over the floor.

gt th?tsﬁmc time he is saying to himself, "No! no{ Billy
oesn't,

If the mother's language is effective, where does it get
its force? |

8, Mother's authority ,

b, Mother's real angry volice

¢, Mother's superior knowledge

4., Mother's language is not effective

This questilon refers to the situation described for
ovestion 13, Which of the following questicns could be
Jensibly asked by Billy if he understood the mother's
utterance?

a, Is that true or false?

b, Is she putting on?

¢, Shall I do what she indicates?

d, Does she bslong to my group, one who is in the "know"?

This question refers to the situation described for
question 13, What job 1s Billy's language apparently
doing in this situation¢?

a, expressing joy, paln, grief, or anger

b, commnicating irnformation

¢, imitating acdult sound patterns iwith understanding)

d. imitating adult sound patterns (without understanding)
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Whioh of the following uttarancel commitl the audience to
further action? ‘
a, A small child, playins alono, pounds the fist of one
hand into the open palm of the other hand, repeating,
"One potato, two potatoes, three potatoes, four}"
b. Yau are reading a James Joyce novel and it begins:
“Once upon a time and a vary good time it was there
a8 moocow comingZ down along the road and this moocow
that was down along the road met a nicens little boy
named baby tuckoo , .

| ¢, Koly, holy, holy Lord God of hosts, * Hosanna in the

highest, * Blessed is he who comes in the name of
;Ee Lord. * Hosanna 1n the highest, ~-from Catholic
ss
d. A mother calls her ton-yenr-old son, gives him some
money and says, "Will you ride your bike to the store
and get me some butter, please?"

A small shild, playing alone, pounds the filst of one hand
into the open palm of the other hand, repeating, "One

potato, two potatoes, three potatoes, rourl

What job is the child's language apparently doing in

this situation?

a, communicating information

b, directing someone else's behavior

¢c. lImitating adult sound patterns {with understanding)
without understanding)

In a department store a customer has selected the merchandise
she wishes to buy. The clerk aaka, "W111 this be ocash or
charge?" The customer answers, Charge.

The customerts uttersnce gains its force in one of the

following ways, Which one?

a, undesirable consequences if the audience (in this
case, the clerk) disregards. it

b, the accuracy of its description

¢, depth of the speaker's feeling

d., feeling of togetherness between speaker and audlence

In class, the teacher has written on the board, "For
Tuesday, read Chapter 12 in your text." which of the
following constitutes an appropriate response to this
use of language?

a, OK, I'll do 1it.

P. Um-m-m--yes--I think I understand that now,

¢, I'll live up to my end of the sgreensnt.

d. Boy! You're sure worked up about that!
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"Holy, holy, holy Lord God of hosts, * Heaven and earth
are filled with your glory, * Hosanna 1ln the highest,

* Bleased 1s he who comes in the name of the Lord,
*Hosanna in the highest." -«from Catholic Mass

In which of the following situations do gestures have a

job most like the language in the ritual?

a, A rfather speaks to his daughter, "Bring me my pen,
please." She replies, "Where is 1t?" The father
points toward his desk,

‘b. K band leader in & high school steps to the stand

end taps it with his baton. The students stop
chattIng and et ready to play.

c. A lady at a wedding reception, serving coffee to the

— guests, smiles as she serves each one,

d, A salesman nas been talking to his ~ilient about an
Insurance pollicey. He tries %o closa the deal by
saying, "Why not get this added protection now?"

The client reaches for his pen and signs his name on
the line, ‘

This question refers to the religious ritual quoted for
question 20, A boy is attending Mass and repeating the
above with the congregation, But after th2 phrase,
"Heaven and earth are filled with your gloxry," he stops
speaking and mutters to himself: "I wonder if that's
really so," With which of the following uses is he
confusing the language of the ritual? _
a, A teacher at the front of the room says, "For next
Monday write a short theme on some aspect of your
hobby or favorite pastime activity."

b. You are listening to a lecture on architecture: "Then

about 1890 steel framing became practical for high
buildings. In 1891 a 2z-story building was built on
a metal skeleton in Chicago,"

c. A small boy is sitting on his front step on the
evening of the 4th of July, £ he takes in all the
noises and colored lights he says, "Wow! this is
really something! Wow-eel!"

d. She dwelt among the untrodden ways

Beside the springs of Dove,
A Mald whom there were none to praise
And very few to love:

> . N iy st e ot [ R e, S e e
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A ten-year~-old girl says to her six-year-old brother:
"gat out of my room! You're not supposed to come 1n

without my permission, and I don't want you in here!

Gat out! Motheri" -

In whiecii of the following situations ‘o gestures have a
job most like the ten-year-old's lalig.dge?

a, K rather speaks to his daughter, "Bring me my pen,
please.” She replisz, "Where is it?" The father

oints toward his desk.
b. ﬁ'bdhﬁ Teader in a high school steps to the stand and

taps it with his baton, The students stop chatting
ang get ready to play.

6., A little girl is practicing on the pians, She plays

a few measures, makes a mistake, and belngs again;
she plays a few measures, makes a mistake, and slams

both hands down on the keys,
4, I"IﬁifWEE‘?”WWEEIBE“Fiﬁiﬁﬁibn, serving coffee to

the guests, smiles as she serves each one,

Two boys are talking. |

"Did you ask your mother if you could stay all night with
me Friday night?" -

"Yeah, she said it's OK, I'll see ya' Friday.,"
"Yeah, zee ya!, We'll have lots of fun!"

Which of the following questions can asensibly be asked
of the boy's underlined utterance in this situation?
a, Is that true or false?

b, Will he do what he says?

¢c. Is he putting on? . |
d. Is he telling a meaningful 'tale’, one which has a
point or tries to make me see something new?

This question refers to the situation described for question
23, In which one of the following situations do gestures
have a job most like that of the boy's underlined utterance?
a. A band Teader in a high school steps to the stand and

taps it with his baton, The students stop chatting
anaa' get ready to play.
b. A lady at a wedding reception, serving coffee to the

guests, smiles as she serves each one,

6. A little girl 1s practiecing on the plano, She plays
a few measures, makes a mistake, and begins agaln;
she plays a few measures, makes a mistake, and begins
again; she plays a few measures, makes a mlstake, and
slams both hands down on the keys,

d, salesman has veen Galking to his client about an
insurance policy. He tries to close the deal by
saying, "Why not get this added protection now?"

The client reaches for his pen and signs his name on
e ne,
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This question refers to paragraph 2 on your auxiliary sheet,

In which of the following situations do utterances have a
Job most like the language in Keats'® letter?
a, K Geacher at the front of the room says, "For next
- Monday write a short theme on some aspsct of your
hobby or favorite pastime activity."
b. You are listening to a lecture on architecture:
Then about 1890 steel framing became practical for
high buildings. In 1891 a 22-story building was
built on a metal skeleton in Chiocago,"
¢, A smell boy las sitting on his front step on the evening
of the 4th of July. As he takes in all the noise and
colored lights he says, "Wow! this is really something!
Wow-eel!" | ‘ o
d. She dwelt among the untrodden way
Beslde the springs of Dove,
A Mald whom there were none to praise
And very few to love:

This question rafers to paragraph 2 on your auxiliary sheet,

Keats' use of language gets its force in one of the
following ways,  Which one?

a. the accuracy of lts desoription

b, undesirable consequences if the audience disregards it
¢, depth of the speakerts feeling

d. feeling of togetherness between speaker and audlence

This question refers to paragraph 2 on your auxillary sheet,

Suppose someone responds in this way to the passage from
Keats' letter: "What does he mean !touchstones of the
heart?'--and 'intelligence without Identity?' this is
absurd-~Keats is all mixed up! Does he really think
that's true?" With which of the following uses has he
confused Keats' use of language?

a. A father speaks to his daughter, "Bring me my pen,
please," She replies, "Where is it?" The father
points toward his desk, .

b. A band leader in & high schocl steps to the stand
and taps it with his baton, The students stop
chatting and get ready to play. )

¢c. A lady at a wedding reception, serving coffee to the
guests, smiles as she serves each one,

d. A little girl 18 practicing on the plano, She plays
a few measures, makes a mistake, and begins again;
she plays a few measures, makes a mistake, and begins
again; she plays a few measures, makes a mistake,

and slams both hands down on the keys,
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The following is from a statement you misht be asked to
sign when getting a charge account: "In consideration
of your selling merchandise to me O ~=worccnmcmnccccne
revolving CHARGE ACCOUNT, I agree to the followinrg
regarding all purchases by me or on Y meemmm———m———
CHARGE ACCOUNT identif'ication ., ., '

In which one of the following situatlons do utterances
have a Jjob most like that of the charge account statement
quoted above?

a., You are listening to a lecture on architecture:
"Then about 1890 steel framing became practical for
high buildings., In 1891 a 22-story building was
built on a metal skeleton in Chicago."

be A small boy is sitting on his Lront step on the
evening of the Uth of July. AS he takes in all the
noise and colored lights he says, "Wow! this is
really something! Wow-ee!:"

c. oy with a water pistol in school fires at a

girl. The teacher asks him to place 1t on her desk,
He says, "Please let me keep 1t, I won't shoot it
again, I promise,"

d. At a football game, four girls jJump up and face the
erowd, yelling, "Let's go south! Iet's go south!"
The crowd Joins the chant,

This question refers to the statement quoted for question 28,
Which one of the following choices 1is an appropriate response
:o the use of language involving the charge account?

g, OK, I'll do 1%t
b. Oh~h, now I see this kind of experilence more fully.

\ It1ll live up to my end of the agreement, |
J, Um-m-me~~yes--I think I understand that now,

This question refers to paragraph 3 on your auxillary sheet,

In which of the following situations do gestures have a

Job most like that of the children ainging?

a. A Tather speaks to his daughter--"Bring me my pen,
please." She replies, "where is i1t?" The father

oints toward his desk.
b. E Pand leader 1n & high school steps to the stand
and taps it with his baton, The students stop
chatTIng and get ready to play.
A lady at a wedding reception, serving coffee to the
gueats, smiles as she serves each one,
d. A saleaman has been talking to his client about an
1naurance policy. He tries to close the deal by
saying, "why not get this added protection now?"

The client reaches for his pen and s gga his name
on the line, |

e
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This question referu to paragraph 3 oh your auxiliary sheet,
Two mothers watch the children g0 by and hear them sing,

‘They smile knowingly and one says to the other: "They're

&1l buddy-buddy, at least right now." Which one of the

following choices best desoribes this response?

e It 1s an UNEXPECTED respcnez because this use of

| language doesn't call for a response,

0. It 1s an UNEXPECTED response because it is obvious
to the other mother and she doesn't need to be told,

Ce. It 1s an EXPECTED response because it is what the
children wanted them to do.

d. It is an EXPECTED response because it adequately
expresses what the mothers feel, '

This question refers to paragraph 4 on your auxiliary sheet,
In which of the following situstions do utterances have
& Job riost like that of Shakespeare's language (as cpposed
to Shyiock'® and Antonio's language) ? -
a, A amall boy is sitting on his front step on the
evening of the 4th of July. As he takes in all the
no’se and colored lights he says, "Wow! this is
really something! Wow-ee!}!"

b, oy with a water pistol in school fires at a girl,

The teacher asks him to place it on her desk, He
~ says, "Please let me keep it., I won't shoot it
again, I promise,"
¢. At a football game, four girls Jump up and face the
crowd, yelling--"Let's go south! Iet's go south!"
- The orowd Joins the chant, | N
d, She dwelt among the untrodden ways -
- Beside the springs of Dove,
A Maid whom there were none to praise
And very few to love: -

This question refers to paragraph 4 on your auxiliary sheet,
What job is Shakespeare's language (as opposed to Shylock's
and Antonlo's language) apparently doing in this situation?
&, expressing Joy, pain, grief, or anger |

b, communicating information

¢, directing someone else's behavior .

d. letting us in on a new experience

This question refers to paragraph 4 on your auxlliary sheet,

Which of the following questions can be sensibly asked

by Antonio of Shylock's use of language? S

a, Is that true or false?

b, Will he do what he says? . ,

¢, Is he putting on? - |

d. Is he telling a meaningful 'tale', one which has a
point or tries to make me see something new?
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This question refers to paragraph 4 on ycur auxiliary sheet,
In which of the following situations do gestures have a
Job moat like the way Shylock and Antonio (as opposed to
ShakTspearTe) are using language? .
a, A band leader in a high school steps to the stand
and taps it with his baton, The students stop
chatting anY get ready to play. ,
b, A lady at a wedding reception, serving coffee to the
guests, smiles as she serves each one.
¢, A little girl Is praciieing on the plano. She plays
a few measures, makes & mistake, and begins again;
she plays a few messures, makds a mistake, and begins
again; she plays a few measures, ~aker a mistake,
and slams both hands down on the keys.
A saTesman has been Calking to EIs""c; Tient about an
insurance policy., He tries to close the deal by
saying, "Why not get this added protection now?"
The client reaches for his pen and signs his name

This question refers to paragraph 4 on your auxiliary sheet.
Shylock's and Antonio's use of language (as opposed to
Shakespeare's use) gets its force in a way that is something
like one of the following, Which one?
a., The knowledge and experience of the writer/speaker--and
someone to learn,
b. The appropriateness of the circumstances-~the barefoot
~ girl on the hot sidewalk says, "Ow!"
c. The terms as stated and agreed to by both parties,
d, Its truth to our inner and outer experience--we
"see" something in a new or different way,

This question refers to paragraph 5 on your auxiliary sheet,

Wordsworth's use of language gets its force in one of the

following ways, Which one? | : | ,

a,- the accuracy of its description, ~

b, undesirable consequences if the audience disregards it.

¢, the importance of what it has to say about human |
experience, - |

d, depth of the speaker's feeling,

This questlon refers to paragraph 5 on your auxiliary sheet,
What 1s the reader of Wordsworth's poem supposed to see?
a, that the writer is a good risk B
b, that the writer knows something that can be verified
by obaervation |
¢, that the writer sees something important in human
experience | |
d, that the writer is sincere

. NP i i g, A
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Here is 2 situation from Marguerite Henry's book King of

the Wind:

Agba liked the Bishop at once, He had friendly blue
eyes and wore no wig at all, His hair was powdered white
by time, He bowed to the King first, then turned to the
Duke? his eyes orinkled with suppressed laughter, |

'What is it, Monsieur le duc? What is it?" he asked,

Monsieur le duc's face was stained an angry red,

"This~-~this clumay, camel-necked nag!" he stammered.

e crushed my toe, s more, he did it from a
vile temper and ., , ."

. What job 1s Marguerite Henry's language (as 6pposed to

the Blshop's and Duke's language) apparently doing in this
situation? - -

a, expressing Jjoy, grief, anger or fear

b, communicating information

¢. directing someone else's behavior

d. letting us in on a new experience

This queation refers to the situation quoted for question 39.
Which of the following questions can be sensibly asked of
Marguerite Henry's language (as oppossd to the Bishop's

and Duke's language)? | | '

a, Is that true or false?

b, Is she putting on?

¢, Is she really one of us? o

d. Is she telling a meaningful 'tale,' one which has a

- point or tries to make me see something new?

This question refers to the situation quoted for question 39.
Notice the Duke's underlined utterance, Wwhat job is the
Duke's language (as opposed to Marguerite Henry's language)
apparently doing in this situation?

a, expressing Jjoy, grief, anger or fear

P. communicating information

¢. directing someone else's beshavior

d., letting us in on a new experience

This question refers to the situation quoted for question 39.
The Duke's underlined utterance gets its force in one of

the following ways, Whioh one?

a. the accuracy of its description ,

b, the importance of what it has to say about human exper ience
¢. undesirable consequences if the audisnce disregards it
d, depth of the speaker's feelings .
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This question refers to paragraph 6 on your auxiliary sheet,
What is the reader of this passage supposed to see?

a, Miss Austen sees what needs to be done,

b, Miss Austen knows something that is verifiably true,

c., Miss Austen sees something important in human experience,
d. Miss Austen is one of us, “

This question refers to paragraph 6 on your auxiliary sheet,
In which of the following sltuations do utterances have a
Job most like that of Jane Austen's language?

a., You are listening to a lecture on architecture:

"Then about 1890 steel framing became practical for
high buildings. In 1891 a 22-story bullding was
built on a metal skeletcn in Chicago."

b, A small boy 1s sitting on hls front step on the
evening of the Uth of July. As he takes in all the
nolse and colored lights he says, "Wow! this is
really something! Wow-ee!l!l" |

¢, AC a foo%ball game, four girls Jjump up and face the
crowd, yelling, "Let's go south! Let's go south!"
The orowd Joins the chant, . |

d, She dwelt among the untrodden ways

Beside the springs of Dove,
A Mald whom there were none to praise
And very few to love:

This question refers to paragraph 7 on your auxiliary sheet,
In which of the following situations do utterances have a
Job most like Agbha'!s unspoken thoughta?

a, You aré Iistening to a lecture on architecture: '"Then

about 1890 steel framing became practical for high
buildings, In 1891 a 22-story building was built on
- a metal skeleton in Chicago." |

b, A small boy is sitting on his front step on the evening
of the 4th of July. As he takes in all the noise and
3plore?'%1ghts he says, "Wow! this is really something!

ow-ge!! | ,

c. A boy with a water pistol in school fires at a girl,
The teacher asks him to place it on her desk, He says,
"Please let me keep it, I won't shoot it again, I
promise," , n

d. She dwelt among the untrodden ways

: Beside the springs of Dove, |
A Mald whom there were none to praise
And very few to love:

This question refers to paragraph 7 on your auxiliary sheet,
If the colt could hear and respond to Agba's unspoken
thoughts which of the following questlions could he most
sensibly ask of 1it?

a., Is thatirue or false?

b, Will he do what he says?

¢. Is he putting on?

d, Is he really one of us?
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This is from "Song of Myself" by Walt Whitman:

- nor every hue and caste am I, of every rank and religion,

A farmer, mechanic, artiast, gentleman, sallor, quaker,
Prisoner, fancy-man, rowdy, lawyer, physiclan, priest."

Whitman's use of language gets its force in one of the

following ways, Wwhich one? S

a, the accuracy of its desoription , o ,

b, the lmportance of what it has to say about human experience
depth of the speaker's feeling i : :

- Ce -
d, feeling of togothe:no:n between speaker and audience

This question refers to the quote from "Song of Myself"
used in question 47, Suppose someone responds to the
passage from Whitman in this way: "What does he mean--
he's nutty! It's just not true--he couldn't have been
all those things." He is confusing Whitman's use of
language with which one of the following uses? S _
a. You are listening to a lecture on architecture: "Then
about 1890 steel framing becams practical for high
buildings. In 1801 a 22-story building was built on
a metal skeleton in Chicago," ~ |
b, A small boy is sitting on his front step on the
evening of the 4th of July, As he takes in all
the noise and colored lights he says, "Wow! this is
really something! Wow-ee!}l" | | i
C. I"Eéi%hcr at the front of the room says, "For next
Monday, write a short theme on some aspect of your
hobby or favorite pastime activity.," =
d. At a football game, four girls jump up and face the
crowd, velling, "Let's go south! ILet's go south!"
The crowd Joins the chant, <

This question refers to paragraph 8 on your auxiliary sheet,
In which of the following situations do utterances have a
job most 1like the author's use of language (as opposed to
Beowull 's use)? . ' . .
a, A teacher at the front of the rcom says, “"For next
~  Monday write a short theame on some aspect of your
hobby or favorite pastime activity," |
b, A small Loy is sitting on his front step on the . . ..
evening of the Uth of July, As he takes in all the
noise and colored lights he says, "Wow! this is
really something! Wow<ee!}l" |
Eﬁooebau game, four girls jump up and face the
orowd yelling, "Let's go south! Let's go south!"
The crowd Jjoins the chant, ~ ,
d, She dweit among the untrodden ways
Beside the springs of Dove,
A Maid whom there were none to pralse
And very few to love:

Ce
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This question refers to paragraph 8 on your auxiliary sheet.
The author's use of language (as opposed to Beowulf's use)
gets its force in one of the following ways. Which one?

a, the accuracy of its description .

b. the lmportance of what it hes to say about human experience
¢, undesirable consquences if the audience disregards it

d. feeling of togetherness between speaker and audience

This question refers to paragraph 8 on your suxiliary sheet.
Beowulf's use of language (as opposed to the author's use)

gets its force in one of the following ways. Which on2?

a, the accuracy of its description “

b, the importance of what it has to say about human experience
€. undesirable consequences if the audience disregards it

d. feeling of togetherness between speaker and audience

This question refers to paragraph 8 on your auxiliary sheet,

Beowulf's audience for these lines is a King and some Danes.

What question can they appropriately ask of Beowulf's

utterance? | |

a, Is that true or false?

b. Will he do what he says?

e, Shall T do what he indicates?

d, Is he telling a meaningful ‘tale’, one which has a
point or tries to make me see something new?

This question refers to paragraph 9 on your auxiliary sheet.
What Job is this language apparently doing in this situation?
a, expressing joy, grief, anger or fear »

b. communicating information | -

¢, promoting a feeling of togetherness

d. letting us in on a new experience

This question refers to paragraph 9 on your auxiliary sheet.

~ A student reading this statement is puzzled over it: "A

million years?--men on earth that long ago? I wonder if

that's realily true," | | L

Which one of the following cholces best describes the

student's response: 5 ' ,

a. ‘This is an UNEXPECTED response because the student
should recognize that the author is Just giving vent

“to his own emotions, . ~ | o

b, This is an UNEXPECTED response because the student

should recognize that the author 1s t{rying to get a

group feeling, |

e. This is an EXPECTED response. because the student

_—

recognizes the writer's intent to give information,
d. This is an EXPECTED response becaussz the student
recognlizes 1t as an attempt to direct his actions.
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A six-year-old boy who had been following Geminl 5 announced
to his mothor that everything was A~OK, The pilots were
A-0K; the capsule was A-OK, lLater, asked by hias brother
1f0§3u11k°° his birthday present, the boy replied, "It's

A"’ o

The boy's underlined use of language gets its force in a
way?that is something like one of the following. Which
one
8. The appropriateness of the cirocumstances--the barefoot
girl on the hot sidewalk says, "Ow!"
b. The terms as stated and agreed to by both parties,
6. JIts truth to our inner and cutex experience--we
"see" something in a new or different way.
d., The fact that each person in the situation is familiar
gitg the words and action--sach knows exactly what
o do,

This question refers to the situation given in question 55.
In which of the following situations do utterances have a
Job most like the boy's underlined utterance?

8. A teacher at the front of the room says, "For next
Monday, write a short theme on some aspect of your
hobby or favorite pastime activity."

b, You are ilstening to a lecture on architecture:

"Then about 1890 steel framing became practical for
high buildings, In 1891 a 22-story building was
built on a metal skeleton in Chicago." :

¢, At a football game, four girls jump up and face th
crowd yelling, "Iet's go south! Let's go southi"

The crowd joins the chant,

d. A small boy is sitting on his front step on the
evening of the 4th of July. As he takes in all the
noise and colored lights he says, "Wow! this is
really something! Wow-ee!!"

This question refers to paragraph 10 on your auxiliary sheet.
ghgt Job are these three sentences apparently suppused to
o |
a. expressing Jjoy, grief, a ger or fear
b. communicating information
c. directing someone else's behavior
d. creating a feeling of togetherness

This question refers to paragraph 10 on your auxiliary sheet.
Which one of the following questions can appropriately be
asked of these three sentences?
a, Is that true or false?
P. Is he putting on?
c., Is he telling a meaningful 'tale!, one which has a
point or tries to make me see something new?
d, I= he really one of us?
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59, This question refers to paragraph 10 on your auxiliary sheet,
In which of the following situations do gestures have a
job most like the language about Martin Iather King?

| a. X band Teader in a high school steps to the stand and

| taps it with his baton. The students stop chatting and

| §b§'b¥haﬁ"fo play.

| b. A father apeaks to his daughter, "Bring me my pen,
please." She replies, "Where is it?" The father
points toward his desk.

c. A lady at a wedding reception, serving coffee to
the guests, smiles as she serves each one.

d. A little girI 18 practicirg on.cthe piano. She plays
a few measures, makes a mistake, and begins again;
she plays a few measures, makes & mistake, and begins
again; she plays a few measures, makes a miatake,
and slams both hands down on the keys,

60. You are writing a plece on space exploratlon, Beyond the
facts you will need to wrlte intelligently, your writing
is to be more or less speculation., What forms of life
might space explorers find on the planets? If there 1s
intelligent life on some of the planets, what environmental
factors might account for their physical and intellectual
differences from us and also from those on cther planets?
In what ways might their art forms differ from ours, and
what factors might contribute to this diff'erence?

Tn which of the following situations do utterances have a

job which would be out of place in this particular writing

asslgnment?

a., A teacher at the front of the roum says, "For next
Monday, write a short theme on some aspect of your
hobby or favorite pastime activity."

b, You are listening to a lecture on architecture:
"Then about 1890 steel framing became practical for
high builldings. In 1891 a 22-story bullding was
built on a metal skeleton in Chicago."

c. A small boy is sitting on his front step on the
evening of the 4th of July., As he takes in all the
noise and colored lights he says, "Wow! this ls
really something! Wow-eel}"

d, Sﬁe'a%blt among the untrodden ways

Beside the springs of Dove,
A Maid whom there were none to pralse
And very few to love:

61 You have been commissioned by the Sky and Telescope
magazine to write an article on the origin of neutron
stars, Naturally, this calls for a certain kind of
language and your use of language would get 1lts force
in one of the following ways., Which one?

a, the accuracy of its description
P. the importance of what it says about human experience

epth of %he writer'!s feelln
gegfing of %ogetherness betwgen writer and audlence

jof e
e e
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From Beowulf:
Beowulf spoke:

L)

e & @ .

Anything I can do, here con this earth,
To earn your love, oh great king, anything
More than I have done, battles I can fight
In your honor, summon me, I will come as I came
Once before, If I hear, from across the ocean,
That your neighbors have threatened you with

war, or oppressed you
As enemies once oppressed you, here, I will bring
A thousand werriors, a thousand armed QGeats
To protect your throne . . ."

What job is the author's language (as opposed to Bsowulf's
1anguage) apparently doing here?
a, expreasing Jjoy, grief, anger or fear
b, commnlecating information
6., oreating a feeling of togetherness
d, letting us in on a new experience

This qQuestion refers to the quote from Beowulf used for

question 62, In the story Beowulf has an audience,

Which one of the following questions can be most senslibly

asked by his audience of Beowulf's utterance?

a, Is that true or false?

b. ¥ill he do what he aays?

c. Is he putting on?

d. Is he telling a muaningful itale!, one which haa a
point or tries to make me see something new?

This queation refers ¢to ‘the quote from Beowulf used for

question 62, In which of the follcwing situations do

gesturas have a Job like Beowulf's utterance (as opposed

to the author's language)? |

a, A rather speaks to his daughter "Bring me my pen,
please," 3he replies, "Where is 1t?" The father

goints toward his desk.
b. ady at a weaaing reception, serving coffee to the
guests, smiles as she serves each one,

¢. A salesman has been talking to his olient about an

1nauranoe policy. He tries to close the deal by
saying, "Why not get this added protection now?"

The client reaches for his pen and signs his name on
ne line,

d. A IIttle girl is practicing on the piano. She plays
a few measures, makes & mistake, and begins again;
she plays a few measures, makes & mistake, and begins
again; she plays a few measures, makes a mistake, and
slams both hands down on the keys,
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As a writing assignment you are to write a myth which
might be a part of the folklore of the people of another
planet. You decide to write about Saturn because 1t has
nine moons. Four of the moons will represent forces of
good and four will be endowed with forces of evil. The
ninth moon will represent an all-powerful, spiteful force
which keeps the beings of Saturn in a state of panic.

By taking a group of typical Saturnites you intend to
show how their belief affects their dally lives, where
their belief gets its force, and how their bellef
continually changes its direction and use in the
Saturnites' minds,

Which of the following questions wlll the reader of the

finished plece be able to ask of it?

a, Is that true or false?

b, Is he putting on?

¢, IS he really one of us?

d, Is he telling a meaningful tale!, one which has a
peint or tries to make me see something new.

As a boy leaves the library he sees & girl about his own
age going in, He decides he has to get acquainted with
this girl. Your assignment 18 to write a story around

this situation. How does he go about meeting the girl?

In which one of the following situations do utterances
have a job most like the job your language will have
when you write the story?

a. A teacher at the front of the room says, "For next
Monday write a short theme on some aspect of your
hobby or favorite pastime activity,"

b. You are listening to a lecture on architecture:
"Then about 1890 steel framing became practical
for high buildings, In 1891 a 22-story building
was built on a metal skeleton in Chicago."

c. A small boy is sitting on his front step on the
evening of the 4th of July., As he takes in all
the noise and colored lights he says, "Wow! this 1s
really something! Wow-eef!"

d. Shé dwelt among the untrodden ways

Beslde the springs of Dove,
A Maid whom there were none to praise
And very few to love:

-

On a page in a magazine you read: "Come on in where the
hits are! . ., . AS a new member you may take any 8 regular
or stereo records FREE , ., ."

What job does the language of the ad apparently do in
this situation?

a, communicating Iinformation

b, directing someone else's behavior

c. creating a feeling of togetherness

d. letting us in on a new experience “
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Annette came in--half waltz, half watusi, spiralling and
gyrating, back and forth, up and down-~-and singing.
"Tike the new dance, Dad-~dear .1l' Dad o' mine?"
It's the lavest!! It's the FIREBALL!"

"pipreball," thundered Dad, "l1t's obscene-~obscene,

T tell Jou. Stop it or I'll fireball you,"

Look at Annatie's underlined utterance: "FIREBALL,"
What job is Annette's utterance apparently doing in this

situation?

a. expressing joy, grief, anger or fear
b. ocommunicating information

¢. oreating a feeling of togetherness
d. letting us in on & new experlence

This question refers to the situation desoribed in question 68,
Look at the father's underlined utterance, In which of the
fg%lowing?aituations do gestures have a job like the father's
utterance |

b,

Ce

d.

A band leader in a high school steps to the stand and

" taps it with his baton. The students stop chatting and

get ready to play.
A father speaks to his daughter--"Bring me my pen,
please," She replies, "Where is it?" The father

oints toward his desk,
E Tady at a wedding reception, serving coffee to the

guests, smiles as she serves each one,

A little gIrl Is practicing on the plano, She plays

a few measures, makes a mistake, and begins again;

she plays a few measures, makes a mistake, and then
begins again; she plays a few measures, makes a mistake,

~and slams both hands down on the keys,

Jim headed for the hideout cave. As he atepped to the
entrance he stopped,

"pireball," he said in a low volce,
"JIm's here, " someone said, Jim hurried in, eager

for the excitement he knew was belng planned.

In which of the following situations do utterances have a
job most like Jim's underlined utterance?

b.
c.

d.

You are listening to a lecture on architecture:
"Then about 1890 steel framing became practical for
high buildings, In 1891 a 22-story bullding was
built on a metal skeleton in Chicago."

A teacher at the front of the room says, "For next
Monday write a short theme on some aspect of your
hobby or favorite pastime activity,"

At a football game, four girls Jump up and face the
crowd, yelling--"ILet!s go south! ILet's go south!"
The c¢rowd Joins the chant, -

A boy with a water pistol in school fires at a %%rl.
The teacher asks him to place it on her desk. lHe
says, "Please let me keep it, I won't shoot it agaln,
I promise," |
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In which one of the following toples would your essay

be most like pcymding your f£ist on the table?

a. In history class the assignment is to write an easay
evaluating Spain's influence in Mexico and South
America during the 16th and 17th centuries,

b, In English class the asslgnment is an essay telling

™  why you think photography 1s the most interesting
hobby a person c¢an have,

c. In science class the assignment is an eassay on the
care of the microscope,

d, In English class the assignment is an essay on how
to care for a microscope mimicking a science teacher,

In which one of the followlng toples would your essay be

most like pointing to a Jet airplane to show somepne

where to look?

a. In sclence class the assignment 1s an essay on the
care of the milcroscope,

b, In English class the assignment is an essay on how
to care for a microscope mimicking a science teacher,

¢. In Guidance class the aasignment is an essay on your
pet gripe,

d., In home economlics wrlte an essay on why 1t 1is
important for boys to learn to cook,

In which one of the following toplcs would your essay be
most like a sololst nodding to her accompanist to
Indicate she 13 ready to begin,

a, In history class the assignment 1is %o write an essay
evaluating Spain's influence in Mexico and South
America during the 16th and 17th centuries,

b. In Guidance class the assignment is an essay on your
pet gripe,

c. In English class the assignment is an essay satlirlzing

| students! manners in the cafeteris,

d. In Woodworking class the assignment 1s an essay on
how to bulld a bookcase,

In which one of the following toples would your essay be

most like shaking hands with a friend you haven't seen

for a long time?

a., In Drama class the assignment is an essay on how to
design and build a set for Shakespeare's play Romeo
and Julilet,

b, In EngIIEH class the assignment is an essay satirizing
students! manners in the cafeteris,

¢. In Social Studies (it is a presidential election year)
the assignment is an essay persuading people to remain
loyal to theilr political party.

d. In muslc class the assignment 1s an essay explaining
the mathematical aspects of music notation,
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*75, In which one of the following topics would your essay be
most like writing a poem? :

| a. In Guidance class the assignment is an essay on your

: pet gripe. :

| b. 1In science class the assignment 1s an essay on the

| care of the mloroscope, < 8

¢c. In English class the assignment is an essay on how

to care for a microscope mimicking a science teacher.

d, In woodworking class the assignment is an essay on

| how to bulld a bookcase,

#76, In which one of the following topics would your essay be
- most like a policeman holding his hand out in front of
him with the palm out?

a, In drama class the assignment is an essay on how to
design and bulld a set for Shakespeare's play Romeo
and Juliet, o |

b, Tn home economics write an essay on why it is important
for boys to learn to cook. ' R

¢. An English class assignment 1s to write a poem

~ eriticizing a habit of young people today.,

d. In English class the assignment is an essay satirizing

students' manners in the cafeteria,

77. In English class the assignment 1s an essay telling why :
you :hink photography is the most interesting hobby a person
can nave, : '

In which one of the following situations do gestures have
a job most like the language you would use 1ln your essay?
" a, A band Teader in a high school steps to the stand and

taps it with his baton, The students stop chatting
an@“EéE“FESEF'EE'piuy. , |
b. A lady at a wedding reception, serving coffee to the

guests, smiles as she serves each one,

e. A little girl 1s practicing on theé plano, She plays
a few measures, makes a mistake, and begins again;
she plays a few measures, makes a mistake, and begins
again; she plays a few measures, makes a mistake, and
slams both hands down on the keys,

d., A salesman has been talking to %Is client about an
insurance policy. He tries to closethe deal by
saying, "Why not get this added protection now?"

The client reaches for his pen and sligns his name on
the IIne, D

78. 1In social studies (it is a presidential election year) the
assignment is an easay persuading people to remaln loyal
to their political party. !

In this writing assignment what job ﬁill your language be
doing?

a, expressing joy, grief, pain or anger

b, directing someone else's behavior

¢, creating a feeling of togetherness

| d. letting us in on & new experience
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In music class the assignment is an essay explaining the

mathematical aspects of musie notatlon,

In whioch one of the following situations do gestures

have 3 job most like the language you would use in your

essay

a. A father speaks to his daughter, "Bring me my pen,
please."” She replies, "Where 1s 1t?" The father

oints toward his desk.
b. E bang Teader In & bigh school steps to the stand and

taps 1t with his baton, The students stop chatting
+"€"an get ready to play. ,
c. A lady at a wedding reception, serving coffee to;the

guests, smiles as she serves each one,

d. A little girl Ts practicing on the piano, She plays
a few measures, makes a mistake, and begine sgalin;
she plays a few measures, makes & mistaks, and begins
again; she plays a few measures, makes a mistake,

and slams both hands down on the keys.

in your English class the assignment is to write an epic,
It should be falrly short and it should imitate Homer's
style in The Odyssey. |

In which of the following situations do utterances have

a job like the language in your epic? . |

a. A teacher at the front of the rocm says, "For next
Monday write a shorv theme on some aspect of your
hobby or favorite pastime activity." '

b. A small boy is sitting on his front step on the
evening of the Ath of July. As he takes in all the
noise and colored 11§hts he says, "Wow! this 1ls really
something! Wow-eell ot

¢. A boy with a water plstol in school fires at a girl,
The teacher asks him to place 1t on her desk, He
says, "Please let me keep 1it, T won't shoot it again,
I promise,” o

d. Sae dwelt among the untrodden ways

- Besid® the springs of Dove, |
A Maid whom there were none to pralse

And very few to love: ’

In English class the assignment is to write an essay on
why yeu think redheaded girls would make the best wives,
The language you use will get its forece in one of the
following ways, Which one?

a, the accuracy of its descriptlon

b. wundesirable consequsnces if the audience disregards it

‘e, depth of the speaker's feelings

d, Cfeeling of togetherness between speaker and audiénce
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82. In Speech class the assignment l1s to give a speech on

*83,

the

growth and development of labor unions during the

twentieth century.

In which of the following situations do gestures have a

Job
a.

b,

c.

d.

like the language you would use in thls speech? |
A band leader in a high school steps to the stand and

taps it with his baton. The students stop chatting
Eﬁﬁ“ﬁ?fﬁﬁﬁﬁﬁ?1ﬁriﬂiw. |
A father speaks to his daughter, "Bring me my pen,

please," She replies, "Where is 1t?" The father
points toward hia desk. . | '
salesman has peen talking to his client about an

insurance poliocy. He tries to close the deal by -
saying, "Why not get this added protection now?"

The client reaches for hls pen and signs his name
on the line,

e girl is practicing on the plano, She plays
a few measures, makes a mistake, and begins again;
she plays a few measures, makes a mistake, and begins
agaln; she plays a few measures, makes a mistake,
and slams both hands down on the keys.

many uses of language are there?

Two: questions and answers

gg:ee: imperative, declarative, and interrogative
As many as you need
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APPENDIX C
SATIRE

DIRECTIONS

You have before you two sets of materials, One set ls
the test itself. The second is the instructions which you are
now reading. Instructions within the test will refer you to
the appropriate passages,

Your answers to all questions in this test are to be
recorded on a separate answer sheet, Print your name, name
of your school and clty, title of thils test and date on your
answer sheet, Do this now; then finish reading these directions.

Each exercise in this test consists of a question followed
by several suggested answers, The answer sheet contains sets
of spaces., Each set is numbered to correspond to a question
in the test., To mark an answer, declde which of the suggested
answers 1s beat; then, on the answer sheet, f£ind the set of
spaces numbered the same as the question, Make a heavy black
mark in the space corresponding to the best answer. That is,
if you think answer a is best, mark the first space; if answer
b is best, mark the second space, ete.

If you change your mind about an answer, erase your first
mark completely., Then mark the space feor the answer you prefer,
Make certain each time that your mark is placed in the set of

spaces numbered the same as the guestion. Any mark wrongly

placed will count against you.
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A LIST OF DEFINITIONS FOR SATIRB

Question

number

12 Martyr - one who prefers death to giving up a belief
14 Melodramatic - exceptionally dramatic

17 Toga - & gown, or loose outer garment

28 4 -
& Cynical -~ sneering disbellef
59 | |

34  Vanity - priderul‘nolt-lovo

36 1Incensed -~ angered

Hypocrisy -~ act of pretending to be aomething one 13 not

37 Melancholy ~ sadness | ‘

42 Tremulous -~ shaking, trembling; timid
& Plaintive - sorrowful, mournful
43 Wistfulness - yearning or desiring




SATIRE
Grade 9

Question 1 - 5 deal with a paragraph from Mark Twain's Tom

Sawyer (Ch. 33). After Becky and Tom find a way out of the
cave, the townsmen seal it-up so that no more children can

get lost there, They do not know that Injun Joe is in the
cave. Tom tells them, they rush to the cave to release him,
but it is too late., iHe is dead, The questlons deal with
this paragraph from Tom Sawyer: ‘ o

This funeral stopped the further growth of one
thing--the petition to the Governor for Injun Joe's
pardon, The petition had been largely signed;
many tearful and eloquent meetings had been held,
and a committee of sappy women had been appointed
to go in deep mourning and wail around the QGovernor.
and implore him to be a merciful ass and trample
hiz duty under foot. Injun Joe was believed to have
kilied five citizens of the village, but what of that?
TIf he had been Satan himself there would have been
plenty of weaklings ready to scribble their names
to a pardon petition, and drip & tear on if from
their permanently impaired and leaky waterworks.

1. Mark Twain is attacking (refer to passage above)
a, injustices done to Injun Joe. ,
b, wmental defectives who loved Injun Joe.
¢. psople whose sympathy blinds them to the truth.
d. what a sneaky criminal Injun Joe was--nobody knows
for sure how many village men he killed,

2. what is the tone? (refer to passage above)
a., sympathetlc » |
b. unhappy |
¢c. sarcastic
d. confused

3. Which of the following is most suggestive of the tone?
(refer to passage above)
a. "This funeral stopped the growth of one thing--the
petition to the Governor for InJun Joe's pardon,"
' ., . a committee of sappy women been appointed
to , . . wall around the Governor and lmplore him
to be a merciful ass . . o"
¢. "If he (Injun Joe) had been Satan himself . . ."
d, "Injun Joe was believed tohave killed five citlzens
of the vill.ge, but what of that?"

(NOTE: Correct answer 1s underlined | :
* indicates those items on the criterion test)
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This is an exanple of (refer to passage above)
a, direct satire,

b, indirect satire,

c. parody,

d. Cfable,

Ig th%a passage the setting reflects (refer to passage
above

a, an ideal village,

b, & terroristic socilety.

¢, the moral and social poverty of these people,

d., a village prejudiced against Indilans,

Which of the following statemenrts from Animal Farm

becomes the most ironical by the end of the novel:

a, "And remember alsc that in fighting against Man,
we must not come to resemble him, Even when you
have conquered him, do not adopt his vices,"

b. "It was always the pigs who put forward the
resolutions, The other animals understood how %o
vote, but could never think of any resolutions of
their own,"

¢, "So it was agreed without further argument that the
milk and the windfall apples (and also the main crop
of apples when they ripened) should be reserved
for the pigs alone," »

d. "In glowing sentences he painted a picture of Animal
Farm as it might be when sordid labour was lifted from
the animals' backs." .

Here is a slogan from Animal Farm: "Long live Animal
Farm'--this slogan corresponds to which of the foliowling:
a, @God save the Queen!

P. We shall overcome!

¢, (ive me liberty or give me death!

Here is a passage from Animal Farm: "All animals are

equal. But some are more equal than others," This

passage shows that the plgs

a, were making themselves superior to the other animals,

Y. were putting a police state into existence,

¢, were stupid,

d., were, by being clever, able to get more than thelr share,

If a writer ridicules someone or something openiy, perhaps
even by name, then this writer's work 1is called:

a, traglc expressilon,

b, direct satire,

c. play of wit,

d. indirect satire.

Satirical writings which portray animals as human types
are «nown as

a, parodles,

b, direct satires,

¢, fables,

d. comedies,
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11, Satire had its beginaing in
8. ancient Greece and Rome,
P. continental Europe in the Dark Agea. .
¢, medieval Italy,
d. medlieval England and Ireland,

MINIVER CHEEVY
by E. A. Robinson

Miniver Cheevy, child of scorn,

Grew lean while he assalled the seasons;
He wept that he was ever born,

And he had reasons,

Miniver loved the days of old

When swords were bright and steeds were prancing;
The vision of a warrior bold

Would set him dancing
Miniver ocursed the commonplace

And eyed a khaki suit with loathing;
He missed the medlieval grace

Of lron clothing.
Miniver Cheevy, born too late,

Scratiched his head and kept on thinking:
Minlver coughed, and calied 1t fate,

And kept on drinking,

12, When Robinson speaks of Miniver as & "child of scorn"

he is (refer to poem above)

a. making a direct attack on someone but using a disguised
name,

b. suggesting the attitude the reader should have toward
the type of person Miniver is,

c. suggesting that Miniver is a gond critic of a bad
socliety.

d. suggesting Minliver is a martyr for the truth,

13, In the last two lines of the poem Miniver is revealed as
a person who (refer to poem above)
&, . 18 trying to escape from reality,
b, has a lung disease and is drinking his medicine,
c. takes a cynical view of life.
d. wlll probably commit suicide.
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In the Prince and the Pauper by Mark Twain, Tom Canty, a
pauper, 1Is Invited by the Prince to his home after Tom

has been mistreated by a guard at the castle gates, Tom
and the Prince exchange clothing as a jest, supposedly

only for a moment, They are surprised at their resemblance
to one another, The Prince rushes to the gate to scold

the guard who mistreated Tom, forgetting that he is dressed
in Tom's rags. Outside, he is mooked and mistreated--no
one believes him when he says he is the Prince of Wales.
Tome has his problems, too. Neither the king nor the
servants believe him when he tries to tell them he is

not the Prince of Wales,

This situation is
a. heartwarming,
b. tragic.

¢, melodramatic,
d. Aironical,

Questions 15 and 16 refer to the following paragraph taken
from The Prince and the Pauper by Mark Twain:

*15.

16,

The weighty business of dressing began, and one
courtier after another knelt and paid his court and
offered to the little king his condolences upon his
heavy loss whilst the dressing proceeded, In the
beginning, a shirt was taken up by the Chief~Equerry-
in-Waiting, who passed it to the First Lord of the .
Buckhounds, who passed it to the Second Gentleman of
the Bedochamber, who passed it to the Head Ranger of
the Stole, who passed it to the Chancellor Royal of
the Duchy of Lancaster, who passed it to the Master
of the Wardrobe, who passed it to Norroy King-at-Arms,
who passed 1t to the Constable of the Tower, who
passed it to the Hereditary Grand Diaperer, who passed
it to the lord High Admiral of England, who passed it
to the Archbishop of Canterbury, who passed it to the
First Lord of the Bedchamber, who took what was left
of it and put it on Tom. Poor little wondering chap,
1t reminded him of passing buckets at a fire,

Mark Twain is attacking (refer to passage abeve)
8. bothersome¢ ceremony and red tape.

b, titled persons.

¢. passing the buck,

d., Tom.

The tone of this passage i1s gently satiric--the situationr
strikes us as funny, What words or phrases convey this
feeling? (see passage abovz)

a. 'one courtier after ancther knelt and paid his court"
b, "offered to the iittle king his condolences'

¢. '"who passed it to the . . . who passed it to the , , ,"

]

"
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Questions 17 and 18 deal with this passage from "The Perils of
Life in Rome," by Juvenal: ‘

17,

18,

*19,

Anyway, & poor man's the butt of
Jokes if his cloak has a rip

Or is dirty, if his toga 1s alightly
solled, if a strip

Of leather 1s split in his shoes and
gapes, if coarse thrsad shows

New stitches patching not one but
many holes, Of the woes

Of unhappy poverty, none is more difficult
to bear

Than that 1t heaps men with ridicule,

The feeling Juvenal arouses in his reader is: (see poem
above)

a, plty.

b. contempt,

¢. prejudice,

d. unhappiness,

Which of the following statements characterizes Juvenal's

attitude toward Roman society: (see poem above)

8. Juvenal is discouraged about a society which penalizes
the poor because of their poverty.

b, Juvenal hates men who are too lazy to work to better
themselves, .

¢, Juvenal thinks men who must patch their clothing
should stay out of the public view to avoid ridicule.

d. Juvenal thinks ridicule is good even though difficult
gordmen to bear, It provides reason for them to work
arder, ,

“"I'll hasten to say what race is most
welcome to cur millionaires
Today, one that I especially shun.
No bashful care
Shall stop me, O Romans, I can't stand
a Rome so QGreekified,
~=-from "The Perils of Life in Rome," by Juvenal

Juvenal's attitude toward the Greek influence in Rome is:
a, 1t offends him deeply.

b, he finds it acceptable.

¢, 1t is a delightful influence,

d. he 1s indifferent about 1it,
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Questlions 20 and 21 refér to the followlng passage:

'How many slaves

Does he keep?! ‘How many engraved .

Dessert plates does he eat from? How
big are they?' A man's word

Is uelieved Just to the extent of the

- wealth in his coffers stores,

Though he swear on all the altars
from here to Samothrace,

A poor man isnt't belleved-~he has
nothing to lose in case

The gods dart lightning, and they

rorgive him with good grace,

~=from "The Perils of Life in Rome," by Juvenal
20, wgat %s Juvenal’s technique in this pilece? (see passage
above |
a, Tfable
b, parody

¢, direct satire
d. indirect satire

21. What is Juvenal attaciing? (see passage above)
a., the possessions of wealth people,
b. the idea that a poor man isn't believed,
€. the Gods that dart lightning.
d, the idea that slavery is wrong,
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Questions 22 - 25 deal with the followlng fable by Jar s
Thurber:

*22,

*23.

2k,

25,

THE LION AND THE FOXES

The lion had Jjust explalined to the cow, the goat, and
the sheep that the stag they had killed belonged to him,
when three llttle foxes appeared on the scene,

"I will take a third of the atag as a penalty,"
said one, "for you have no hunter's license,"

"I will take a third of the sta§ for your widow,"
said another, "for that is the law,"

"T have no widow," said the 1lion,

"let us not split hairs," said the third fox, and
he took his share of the stag as a withholding tax.
"Against a year of famine," he explained,

"But I am king of beasts," roared the lion,

"Ah, then you will not need the antlers, for you have
a crown," said the foxes, and they took the antlers, too.
MORAL: It l1ls not as easy to get the lion's share nowadays
as 1t used to be, o |

Which one of the following choices best describes Thurber's
1ion? (see passage above)

a, c¢lever and courageous

b. clever and Just

¢. not so very clever, but courageous

d., not so very clever, and.rather cowardly

wgat %s the best application of this fable: (see passage
above

a, dictators ne¢ver win,

b. he who hesitates 1s lost,

¢c. three are betten than one,

d. reason is stronger than reputation.

Thurber's main technique is (see passage above)
a, irony.

b. parody.

¢, tragedy.

d. rhetoriec.

Thurber's main purpose seems to be (see passage above)
a, to entertaln us,

b. to be funny.

¢. to show us characteristics of these animals,

d., to make us aware of a political situation,
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A weaver watched in wide-eyed wonder a silkworm apinning
its cocoon in a white mulberry tree,
'"Where do you get that stuff?" asked the admiring
weaver, - .
"Do you want to make something out of it?" inquired
the silkworm, eagerly. :
Then the weaver and the silkworm went their separate

ways, for each thought the other had insulted him, We

live, man and worm, in a time when almost everything can
mean almost anything, for this is the age of gobbliedygook,
doubletalk, and gudda,

MORAL: A word to the wise is not sufficient if 1t doesn't
make any sense, '

-=from "The Weaver and the Worm," by James Thurber.

What is Thurber attacking? ,

a. lack of communication between individuals,
b, worms talking to men,

¢. nothing, this is not satire.

d. insults,

Questions 27 and 28 deal with the following'fable by Ambrose

Bierce:

27.

28,

MORAL PRINCIPLE AND MATERIAL INTEREST

A Morel Principle met a Material iInterest on a bridge
wide enough for but one, '

‘"Down, you base thing!" thundered the Moral Principle,
"and léet me pass over you!" 4

The Material Interest merely looked in the other's
eyes wlthout saying anything,

"Ah," sald the Moral Principle, hesitatingly, "let
us draw lots to see which one of us shall retire till
the other has crossed,"

The Material Interest maintained an unbroken silence
and unwavering stare,

"In order to avoild a corflict," the Moral Principle
resumed, somewhat uneasily, "I shall myself lie down and
let you walk over me,"

Then the Material Interest found his tongue. "I don't
think you are very good walking," he sald, "I am a little
particular about what I have underfoot. Suppose you get
off into the water,"

) It occurred that way.

which of the following words best describes the character
of Moral Principle? (=see passage above) '
a. giving in

b, 8ly
c. happy
d. Dbitter

what 1 the tone of this fable? (see passage above)
a, grim .

b. accepting

c. hoperlul

d. cynica;
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*#20, A Governor visiting a State prison was implored by a
convict to pardon him, "
"What are you in for?" asked the Governor, |
"T held a high office," the Conviet humbly replied,
"and sold subordinate appointments,”
| "Then I decline to interfere," said the Governor,
z with asperity; "a man who abuses his offlice by making
it serve a private end and purvey a personal advantage
is unfit to ve free., By the way, Mr, Warden," he added
to that official, as the Convict slunk away, “in
appointing you to this position, I was given to under-
stand that your friends could make the Shikane county
delegation te the next State Convention solid for--for
the Preaent Administration, Was I rightly informed?"

'You were, sir,"

"Very well, then, I will bid you good-day. Please
be so good as to appolnt my nephew Nigh Chaplaln and
Reminder of Mothers and Sisters." |
-=from "The Austere Governor," by Ambrose Bierce

What is Bierce's attitude toward the Governor?

a, He is no better than the conviect,

bP. He is taking advantage of his situation,

c., He 1s watching out for the well-being of his relatives,
d. He is a kind man, who is forced to do his duty.

30, The people took more pride in the duel than in all
the other events put together, perhaps, It was glory to
their town to have such a thing happen there, In thelr
eyes the principals had reached the summit of human
honour. Everybody paid homage to thelr names; thelr
praises were in all mouths, Even the duellists'
subordinates came in for a handsome share of the publie
approbation . . . .

-=from Puddnhead Wilson by Mark Twain

What does Mark Twaints attitude seem to be toward this
situvation?

a, He is envious of thelr courage.

b. He is serious about the concept of "human honour,"
¢c. He is poking fun at these people. |

d. He is condemning them for their out-moded idealism,
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Questions 31 and 32 deal with the following passage by Horance
Tigellius:

*31,

*32,

This man never did anything of a plece, And awhile
he would run as if he were flying from an enemy; at other

- fimes he would walk with as solemn a pace as he who

carries a sacrifice to Juno, Sometimes he had two
hundred servants, and sometimes only ten, Now he would
talk of kings and tetrarchs, and everything great; now
he would say "I desire no more than a three-footed table,
a little clean salt, and a'ﬁown (I do not care how coarse),
to defend me from the cold.," Had you given this fine
manager a thousand sesterces, who was as well satlsfled
with & few, in five days his pockets would be empty.

He would frequently sit up all night, to the very
morning, and would snore in bed all day, There-never
was anything so inconsistent with itself,

--Horace Tigellius |

a. Iindirect satire
b, direct satire
c., fable

d. parody

Horace's method of attack is (see passage abdvc). |

What is the writer's attitude toward his subject (see

passage above) -

a, He is sympathetilc, |

b. He wishes to lnsult him,

¢c. He is pointing out the man's follles,

d. He is pointing out the man's virtues,
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Questions 33 and 34 deal with the following poem:

*33,

*34,

35.

Epltaph for a Darling lady
by Dorothy Parker

All her hours were yellow sands,
Blown in foollsh whorls and tassels;
Sllipping warmly through her hands;
Patted into little castles,

Shiny day on shiny day

Tumbled in a rainbow clutter, .

As she slipped them all away,

Sent them spinning down the gutter,

Ieave for her a red young rose,
Go your way, and save your pity;
She 1s happy, for she knows
That her dust 1s very pretty.

What attitude best describes Dorothy Parker's attitude

toward the lady? (see poem above) o

a, She absolutely despises this type of vain person.,

b. She totally sympathizes with such a beautiful woman.,

¢, She disapproves of her, but pities her.

d. Sgehdiaapproves of her, but really wants to approve
0 er, " ]

What fault does Dorothy Parker detect in the lady (see
passage above)

a., greed
b, self-pity
c, vanlty

d. wastefulneass

From Home as Found by James Fenimore Cooper:

"Such a compound of shrewdness, impudence, common-serse,
pretension, humility, cleverness, vulgarity, kind-heartedness,
duplicity, selfishness, law-honesty, moral fraud and mother
wit, mixed up with a smattering of learning and much
penetration in practical things, can hardly be Gescribed,

as any one of his prominent qualities is certain to be

met by another quite as obvious that is almost its

converse, Mr, {Aristabulus) Bragg, in short, is purely

a creature of circumstances . . ."

Def'ine Cooper's attitude toward Mr. Bragg:
a, He pitlies the poor, mixed-up fellow.

b, He distrusts him because he is not a simple man,
¢, He distrusts him because he thinks him a "creature
of circumstance,"
d, He admires him, because Bragg seems a man of the world,
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Questions 36 and 37 deal with this passage:
A RADICAL PARALLEL
by Ambrose Bierce

Some White.Christians engaged in driving Chinese
Heathens out of an American town found a newspaper
published in Peking in the Chinese tongue and compelled
one of their victims to translate an editorial, It
turned out to be an appeal to the people of the province
of Pang Ki to drive the forelgn devils out of the country
and burn their dweliings and churches, At this evidence
of Mongolian barbarity the White Christians were So
greatly incensed that they carried out thelr original

design,

36, Bierce is attacking (see passage above)
a, hypocrisy
P. editorials
¢. Chinese Heathens
d. burning churches | ' o .

37. Bierce's attitude is one of (see passage sbove)
a, tender love |
b. gentle pity
¢, mild dislike
d. bitter contempt

38, UNSPOKEN WAR PRAYER
by Mark Twain

Oh, Lord our Father, our young patriots, idols of our
hearts, go forth to battle, Be Thou near them! With
them-~in spirit--we also go from the sweet peace of our
beloved firesides to smite the foe, '

Oh, Lord, our God, help us to tear their soldiers to
bloody’ shreds with our shells . . . help us to turn them
out roofless with their little children to wander unfriended
over wastes of their desolated land in rags and hunger
and thirst . . . imploring Thee for the refuge of the grave
and denied it--for our sakes, who adore Thee, Lord, blast
their hopes, blight thelr lives, protract their bitter
pligrimage, make heavy their steps, water thelir way
with their tears, stain the white snow with the blood
of their wounded feet! We ask of One who is the spirit
of Love and who is the ever faithful refuge and friend
of all that are sore beset, and seek His aid with humvle
end contrite hearts, Grant our prayer, oh Lord, and
Thine shall be the praise and honor and glory, now and
ever, Amen, |

Mark Twain is attacking

a. misguided patriotism
b, war in general

¢. the speeches the enemy makes
d, preligious people in general
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#39, In the Idylls of the King, by Tennyson, Merlin is looking
forward Co the last pbattle: -
Then fell on Merlin a great melancholy;
He walk'c with dreams and darkness, and he found
A doom that ever poised itself to fall,
t An ever-moaning btattle in the milst, |
World-war of dying flesh against the life,
Death in all life and lying in all love,
The meanest having power upon the highest,
And the high purpose broken by the worm,

Tennyson 1s attacking

a, great battles, - o

b. men who yield to sadness and dreams,

c. nothing, this is not satire, -
d. low ambitions having power over high ambitlons,

Questions 40 and 41 deal with the poem‘"An'Essa& on Criticism"
by Alexander Pope: |

Of all the causes which conspire to blind

Man's erring judgment, and misguided mind,

What the weak head with strongest blas rules

Is pride, the never-falling vice of fools,

Whatever nature has in worth denied,

She gives in large recruits of needful pride;

For as in bodies, thus in souls, we find ,
What wants in blood and spirits, swelled with wind:
Pride, where wit fails, steps in to our defense

And £1ills up all the mighty vold of sense,

*440, What does Pope want us to see? (see poem above)
a, Pride is nature's gift to offset man's flaws,
b. Man _can be proud even though he has some weaknesses,
¢, Prejudice is part of man's mistaken judgment,
d, Pride makes man a fool,

%441, What is Pope'!s attitude toward pride? (see poem above)
- . Pride has 1its use, e
b, Pride is a natural trait.
¢, Pride creates self-confidence,
d., Pride is a crutch,
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Questions 42 and 43 deal with the poem "The Precept of Silence"
by Lionel Johnson:

I know you: solitary griefs,
Desolate passions, aching hours!

I know you: tremilous bellefs,
Agonized hopee, and ashen f{lowers!

The winds are sometimes sad to me;
The satarry spaces full of fear:
Mine is the sorrow on the ses,

. And mine the sigh of places drear,

*42,

Some players upon plaintive strings
Publish their wistfulness abroad:

I have not spoken of these things,
Save to one man, and unto God,

what is the tone of Johnson's poem? (see poem above)
a, happy | :

b. hecpeful

¢, 8sad

d. sarcastic

what is Johnson attacking? (see poem above)

a, nothing, this 1s not satire,

P. his own unrealized hopes,

¢, the person who sees his sorrows reflected in nature,
d., people who confide only in God and themselves,

Questions 4L and 45 deal with the peom "Losses" by Randall
Jarrell: '

In our new planes, with our new crews, we kombed
The ranges by the desert or the shore,

Fired at towed targets, walted for our scorgs«-
And turmed into replacements and woke up

One morning, over England, operationai,

It wasn't different: bdut if we died

It was not an accident but a miatake

(But an easy one for anyone to make),

We read our mail and counted up our missionge-
In bombers named for girls, we burned

The cities we had learned about in school=--
T111 our lives wore out; our bodies lay among
The people we had killed and never seen,

what 1s it .that Jarrell wants us to see about war? (see

poem above) |

a. When we bomb the enemy and kill the people, something
inside of us dies toou,

b, Tt is senseless to carry on & war without new planes

and new crews,
c., Life is more of a (zamble if bombers are named for girls,
d. If war is to be a socience it is necessary to practice
on ranges with moving btargets,
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The tone of this is (see poem above)

a, mocking,
Y. cheerful.
c ® Bad [ ]

d. angry.

From "To a Lady on her Passion for 0ld China" by John
Gay (1725)

What ecstasies her hosom fire!
How her eyes languish with desire!
How blessed, how happy should I be,
Were that fond glance bestowed on me!l
New doubts and fears within me war:
What rivals's near? A China jar,

China's the peassion of her soul;
A cup, a plate, a dish, a bowl
Can kindle wishes in her breast,
Inflame with Joy, or break her rest.
Love, Laura, love, while youth is warm,
For each new winter breaks a charm;
And woman's not like China sold,

But cheaper grows in growlng old;
Then quickly choose the prudent part,
Or else2 you break a faithful heart,

Gay's purpose saeems to be=-

a., to nake us laugh at her,

b. to suggest that love of china and love of man are the
same,

¢, to show that she llkes china better than people, &nd

that this is foolish,
d., to make us like Laura,

From "Nothing to Wear" by William Allen Butler:

Nothing to Wear! Now, as this 1s a true ditty,
T do not assert-~this, you know, is between us--
That she's in a state of absolute nudity,
Like Powers' Greek Slave, or the Medicl Venus;
But I do mean to say, I have heard her declare,
When, at the same moment, she had on a dress
Which cost five hundred dollars, and not a cent less
And Jjewelry worth ten times more, I should guess,
That she had not a thing in the wide world to wear!

Define Butler's attitude toward the lady:
a, He is very impressed by her glamour,
b, He is amused by this kind of woman,
¢c. He dislikes her for beirng snobbish,
d, He admires her for her money.
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48, From "Perfect Behavior" by Donald Ogien Stewart:

The proper time to send out invitations to a wedding
is between two and three weeks before the day set for the
ceremony, although the out-of-town invitations should be
mailed in plenty of 4ime to allow the reciplent to purchase
and forward a sultable present, As the gifts are received,
a check mark should be placed after the name of the donor,
together with a short description of the present and an
eastimate as to its probable ecst. This 1ist 1s to be uszed
later, at the wedding reception, in determining the manner.
in which the bride is to greet the various guests, It

. has been found helpful by many brides to devise some sort
of memory system whereby certain names immediately suggest
certain responses, thus: . :

~"Mr, Snodgrass--copy of Highways and Byways in Old
France-- ¢, 35,50'%=-="how do you do, Mr, Snodgrass, kave
you met my mother?" . ~ o

"Mr, Brackett--solid 3ilver candlesticks--$68,50"-~

"helle, Bob you old peach, How about a kiss?"

Stewartt!s attitude seems %o be: '

a, only certain people should kiss the bride,
b, this 1s the right sttitude toward gifts,

¢, this is not the right attitude toward gifts,
d. books do not make nice wedding gifts.,

49, From "In Westminster Abbey" by John Betteman:

Let me take this other glove off

As the Vox Humana swells, .
And”_ the Beauteous fields of Eden
Bask beneath the Abbey bells,
Here, where England's statesmen lle,
Listen to a lady's cry. '

Gracious lLord, oh bomb the Germans,
Spare their women for Thy Sake,
And if that 1s not too easy
We will pardon Thy Mistake,
But, gracious Lord, whatefer shall be,
Dontt let anyone bomb me, | o
Now I feel a little better, |
What a treat to hear Thy Word, o
Where the bones of leading statesmen, -
Have so often been interrtd, ’
And now, Dear Lord, I cannot walt
Because I have a luncheon date,

Betteman ls attacking -

a. nothing, this is not satire,
b. & warring Germany.

c. & shallow prayer,

d., an unfair QGod,
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From "To Spend Uncounted Years of Pain" by clough:'”

To apend ‘uncounted years of pain,

- Again, again, and yet again,

In working out in heart and braln
The problem of our being here;
To gather facts from far and near,
Upon the mind to hold them clear,
And, knowing more may yet appear,
Unto ore's latest breath to fear
The premature result to draw--
Is this the obJject, end and law,
And purpose of our being here?

Clough 1s attacking

a, the questioning of human existence.

b. nothing, this is not satire,

¢, the gathering of facts about our existence.

d. the laws of our belng here,

Quentions 51 and 52 deal with the poem “Grass“ by Carl Sandburg:

*51.

*52,

Pile the bodies high at Austerlitz and Waterloo.
Shovel them under and let me work--
I am the grass; I cover all,

And plle them high at Gettysburg
And pile them high at Ypres and Verdun.
Shovel them under and let me work.

Two years, ten years, and passengers ask the conduutor-
What place 1s this? |
Where are we now?

I am the grass,
et me work,

What is the tone? (see poem.above)
8, pleasant |

b, depressing

c. mcornful

d., splteful

Define Sandburg's attitude in this poem (see poem above)
a., war heroes are soon forgotten
b. grass is the most important thing
. man, like grass, is just par% of nature
d. time waits for no man |
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This question deals with these twa gstanzas:

You shall hear how Pau-Puk-ﬁeewis

He, the handsome Yenadlzze,

Whom the people called the Storm. Fool,
Vexed the village with disturbance;
You shall hear of all hisz mischief,
And his flight feom Hiawatha

And his wondrous transmigrations,

- At the end of his adventures.

Do you ask me what I think of

This new song ¢f Hlawatha,

With its legend and traditions,

And its frequent repetitions,

cf hard names which make the jaw ache,
And of words most unpoetic?

I should answer, I should tell you

I esteem it wild and wayward,

Slipshod metre, scanty sense,
Honour paild to Mudjekeewls,
But no honour to the muse,

The first lines are from Longfellow's "The Song of Hiawatha,"
The second poem is a parody of Lnngfellow's style, The
parody is

a. 1ronic, |
b, direct attack,
€. indirect attack.
d. comic

It was many and many & year ago, -
In a kingdom by the sea,

That maiden there lived whom you may know
By the name of ANNABEL LEE;

And this maiden she lived with no other thought
Than to love and be loved by me, ~

--by Poe

It was many and many & year ago .

In a District called E, C.,

That a Monster dwelt whom 1 came to know

By the name of Cannibal Flea,

And the brute was possessed with no other thought
Than to live--and to 11ve on me} _

The second poem is & parody of the firet. What is the
parodist attacking? .

a, Poe's sentimental 1deas about love,

P. Annabel lLee, | |

c. 'The kingdom,

d., Nothing, this is not aatir&
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Questions 55 - 50 deal with a passage from W. H, Auden's "The
Unknown Citizen" (To JS/b7/M/37’ mhls Marble Monument is Erected
by the State)

55«

56.

He was found by the Bureau of Statiatics to be

One against whom there was no officilal complaint,

And all the reports on his conduct agree

That, in the modern sense of an old-fashioned word, he
was a saint

For in everything he did he served the Greater Comnmunity

Except for the war till the day he retired

. He worked in a factory and never got fired,

But satisfled his employers, Fudge Motors, Inc.

Yet he wasn't a scab or odd in his views, -

For his union reports that he paid his dues,

(our report on his Union shows it was aounds

And our Social Psychology workers found

That he was popular with his mates and liked a drink.

The press are convinced that he bought a paper evewry "“day

And that hils reactions to advertiaementa were normal in
every way,

Policies taken out in his name prove that he was fully insured,

And his Health-card shows he was. once 1n the hospibal

- but left 1t cured.

Both Producers Research and Higb-arade Living declare

He wag fully sensible to the advantages of the Installment
Plan

And had everything necessary to the Modern Man,

A phonograph, a radio, a car and a F.igidare,

Our RESEARCHERS into public opininn. are content -

That he held the proper opinions for the time of year;

When there was peace, he was for ‘peace; when there was
war, he went,

He was married and added five children to the population,

Which our Eugenist says was the right number for a parent
of hls generation,

And our teachers report that he nhever 1nterrered with their
education,

Was he free? Was he happy? The question is absurd:

Had anything been wrong, we should certainly have heard.

Auden is attacking (see poem above)
modern saints,

b. Fudge Motors, Inc, -
useful research,

d. conformists,

The setting in Auden s poem reflects (see poem.above)

a, a totalitarlan state,

b. &a state where individual freedom is encouraged.,

¢, a state which pralses people for keeping in step.

d. a state concerned about the mental health of 1ts citizens,
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58,

59.

a,
b,

C.,
d.'
In
He
8.,

c.,
d.

b
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The feeling Auden arouses in his reader is (see poem above)

a tendency to laugh, -
a vague discontent,

a sense of rightness,

a hatred of unlons,

the title Auden includes this number: "58/07/M/378."
does this to show us (see poem above) | |
man is becoming Just a statistlc, |
there are so many people in the world that men need
numbers for identiflcatlon, -
advertising agencies like numbers for their computers,
this is the number on his union card, |

Consider the last two lines of the poem, Aﬁden expecta us
to take them (see poem above) | - j

&,
B,
C.
d.

comically.
ironically.
seriously.
¢ynically,
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Questions 60 and 61 deal with this paaa&ge from Arthur Hugh
Clough's "The Latest Decalogue' :

60,

61,

Thcu shalt have one God only; who

Would be at the expense of two? -

No graven images may be :
Worshipped, except the currency.

Swear not at all; for, they curse

Thine enemy is none the worse,

At church on Sunday to attend

Will serve to keep the world Thy friend.
Honor thy parents; that 1s, all

From whom advancement may befall,

Thou shal% not kill; but needt'st not strive
Officliously to keep alive,

Do not adultery coimilt;

Advantage barely comes of 1t,

Thou shalt not steal: An empty feat,
When it's so lucratlive to cheat,

Bear not false witness; let 1t lle

Have time on its own wings to fly.

Thou shalt not covet, but tradition
Approves all forms of competition.

Clough's poem is effective because (choose the best answer)

(see poem above)

a, he makes us see the difference between the way we are
and the way we should be,

b. the verse is in rhymed couplets which 1s a most effective
wverse form for satire,

c. ‘'he 1s attacking The Ten Commandments and showing us a
more modern morallty,

d. he uses words and syntax usually reserved for religlous

worshlp to attack the emptiness of our moral convictions,

Clough makes us feel (see poem.above)

a, grief,
b. 1lighthearted,
¢, happy.

d, uneasy.

-
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Questions 62 and 63 deal with the poem "Rishard Cory" by
Ee Ao‘ RObinson: .

62,

63.

*6l4,

Whenever Richard Cory went down town,
We people on the pavereant looked at him:
He was a gentleman from scle to orown,
Clean favored, and imperially slim,

And he was Always quietly arrayed,

And he was always human when he talked;

But still he fluttered pulses when he sald,
tGood~-morning' and he glittered when he walked,

And he was irich~-~yes, richer than a king--
And admirably schooled in every grace;

In fine, we thought that he was everything
To make us wish that we were in hls place,

So on we worked, and waited for the light,

And went without the meat, and cui'sed the bread;
And Richard Cory, one calm summer night, |
Went home and put a bullet through his head,

This is very ironic because (see poem abové)'
a., Richard Cory, a gentleman, was friendly to people,
b. one who 18 so rich is seldom so charming.

- Co most of the people had to work awfully hard for a living,

the people were envyling.a man who was really unhappya

The tone of this is (see poem above)
a, cheerful, , | |
b. despalring,

¢, bltter, ‘

d, mocking, ~

That the lowest boughs and the biushed sheaf
Round the elm-tree bole are in tiny leaf, . -
While the chaffinch sings on the orchard bough

In England=-=now! - ==Browning : o

There's a horrible fog 1' the heart o' the town,
Arid the greasy pavement is damp and brown,
While the rain-drop falls from the laden boug™
In Englandecccenaae==Now} ~=AnOnymous

The second poem is a parody of the first, Define the
parodist's attltude toward Browning's poem: o :
a, He agrees that England is a beautiful place in springtime,
b, He is amused that Browning should find England beautiful,
¢. He thinks Browning is unrealistic about England,

d. He hates England and can't stand for Browning to like 1it.,
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